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INTRODUCTION

In today's rapidly evolving media landscape, students preparing for careers in
the field must develop not only strong language skills but also the ability to think
critically, conduct research, and communicate effectively in academic and
professional contexts. This chapter presents a teaching project implemented within
an English for Specific Purposes (ESP) course for media students at the university
level. The primary aim of the project is to support students in writing a research
article in English on a relevant and current media topic, while simultaneously
improving their academic writing, research, and language competencies.

To achieve this goal, we introduced a combination of innovative pedagogical
approaches—namely, the flipped classroom, task-based learning, and project-based
learning. These methodologies were chosen to promote greater student engagement,
foster independent learning, and provide meaningful opportunities to apply English
in real-world media contexts. Throughout the course, students were guided in
developing their own research articles, integrating both theoretical and practical
knowledge, and using English as a tool for academic inquiry and professional
expression.

This chapter explores how these methodologies were applied in practice, the
types of tasks and projects students completed, and the overall impact on their
language development and academic performance. It also reflects on the challenges
and successes encountered during the project, providing insights for other ESP
educators seeking to integrate contemporary teaching strategies into their
curriculum—particularly in the context of English for media.

Theoretical Framework

The pedagogical approaches implemented in this project are grounded in
contemporary theories of language acquisition and instructional design, particularly
those that emphasize learner-centered, active, and situated learning. In the context of
English for Specific Purposes (ESP), these approaches are highly relevant, as ESP
focuses on equipping learners with the language and communication skills needed in
specific academic or professional domains (Dudley-Evans & St John, 1998). This
project aligns with that goal by guiding media students through the process of writing

— 425



Innovative approaches to research in media studies

aresearch article in English on a current issue in their field, using modern, interactive
teaching methodologies.

Constructivism and Social Learning

At the core of this approach lies constructivist learning theory, which posits that
learners actively construct knowledge through interaction with their environment
and social context (Piaget, 1972; Vygotsky, 1978). This theoretical stance supports the
integration of real-world, meaningful tasks into the learning process. Vygotsky’s
concept of the Zone of Proximal Development (ZPD) emphasizes the importance of
guided learning, where learners advance through interaction with peers and
instructors. In ESP, particularly for media students, this theory justifies the use of
collaborative, task-based writing and discussion activities that mirror authentic
professional scenarios.

Flipped Classroom and Active Learning

The flipped classroom is an instructional model that moves traditional lecture
content outside of the classroom—typically through video lectures, readings, or other
digital materials—while reserving class time for interactive tasks and deeper learning
activities (Bergmann & Sams, 2012; Lage, Platt, & Treglia, 2000). This approach
supports greater student autonomy, accommodates different learning styles, and
allows for more personalized feedback during classroom sessions. In the ESP course
described, this model provided students with foundational knowledge before class,
freeing in-class time for group discussions, writing workshops, and media analysis—
activities that promote both linguistic and critical thinking development.

Task-Based Language Teaching (TBLT)

Task-Based Language Teaching (TBLT) is a communicative approach that
organizes instruction around real-life tasks that require meaningful use of language
(Ellis, 2003; Willis & Willis, 2007). These tasks often involve problem-solving,
negotiation, and the production of tangible outcomes. In our course, students engaged
with tasks such as analyzing digital media or evaluating social media trends, which
encouraged them to apply both language and content knowledge to complete
authentic assignments. According to Long (2015), TBLT is particularly effective in ESP
contexts because it directly links language instruction to learners' future academic
and professional needs.

Project-Based Learning (PBL)

Project-Based Learning (PBL) complements TBLT by emphasizing long-term,
student-led inquiry into complex questions or problems. Thomas (2000) describes
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PBL as a model that promotes deep content knowledge, collaboration, and self-
direction. In this project, students conducted independent research and authored an
academic article on a topic of their choice within the media field. This allowed them
to integrate academic English skills with disciplinary knowledge and research
methodologies. PBL has been shown to improve learners’ motivation, autonomy, and
language production, especially in higher education contexts (Beckett & Slater, 2005;
Fragoulis & Tsiplakides, 2009).

Together, these approaches form a cohesive pedagogical framework for
improving both language proficiency and academic literacy in an ESP setting. By
applying constructivist principles through flipped learning, TBLT, and PBL, this
course created a dynamic and engaging environment that helped media students
build the skills needed for real-world academic communication in English.

METHOD

This project was implemented during the first term of the fourth year of the
Media Studies degree program at the university, within the framework of the subject
English for Media. The course was designed as an English for Specific Purposes (ESP)
module, with a strong focus on academic writing, critical thinking, and language
development in professional media contexts. A total of 57 students participated in the
project, all of whom had previously completed general English language courses and
were at B2 or above according to the CEFR.

To facilitate peer learning, collaboration, and differentiated instruction, students
were divided into 11 small groups of 5-6 members. These groups worked together
throughout the course, participating in discussions, carrying out tasks, and developing
joint and individual components of a research article. Grouping was carefully
considered to support diversity in learning preferences and strengths, and to
maximize opportunities for peer interaction.

Incorporating Multiple Intelligences

From the beginning of the course, Howard Gardner’s theory of Multiple
Intelligences (Gardner, 1983) was used as a guiding principle for instructional design
and group formation. During the first week, students completed a short self-
assessment form where they reflected on their learning styles and personal strengths
across multiple intelligences, including linguistic, logical-mathematical, interpersonal,
intrapersonal, visual-spatial, musical, bodily-kinesthetic, and naturalistic domains.
The results were then used by the instructor to help form balanced groups with a
variety of abilities and to design tasks that catered to diverse learning profiles.

For example:

« Linguistic learners were encouraged to take lead roles in writing and editing,
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+ Visual-spatial learners supported the use of multimedia and layout design in
presentations,

+ Interpersonal learners acted as group coordinators and peer feedback
facilitators.

This approach allowed students to contribute based on their strengths, while also
developing new skills through collaboration.

Course Structure and Implementation

The course followed a flipped classroom model, where students were provided
with videos, readings, and online lectures to study before each session. In-class time
was then used for collaborative activities, task-based learning exercises, and writing
workshops, where students applied their knowledge to their research projects. The
flipped design enabled students to arrive prepared, making classroom interactions
more focused and productive.

The instructional process was divided into three main phases:

1. Preparation and Topic Selection:

Students explored current trends in the media industry and selected a topic for
their research article. Topics ranged from digital journalism and media ethics to
influencer marketing and Al in news production. Students conducted preliminary
research using both academic and industry sources.

2. Task-Based and Project-Based Learning Activities:

Each group completed a series of real-world tasks—such as summarizing
articles, analyzing media campaigns, conducting peer interviews, or reviewing case
studies—related to their research topic. These tasks were designed to build
vocabulary, grammar, and critical thinking skills in context. Simultaneously, students
developed sections of their research article incrementally, receiving regular feedback
from peers and the instructor.

3. Final Writing and Presentation:

At the end of the term, each student submitted a full research article written in
academic English, supported by in-class activities and group collaboration. Students
also presented their findings in a brief oral presentation, incorporating digital media
elements where appropriate.

Instructor’s Role

The instructor acted as a facilitator and language coach, guiding students through
the research process, monitoring group dynamics, and offering both written and oral
feedback on drafts. Special attention was paid to developing academic writing
conventions, such as structuring an argument, citing sources, and maintaining formal
tone—all within the specific context of media-related research.
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RESULTS

This project set out to explore the implementation of innovative pedagogical
methodologies—namely flipped classroom, task-based learning (TBL), and project-
based learning (PBL)—in an English for Specific Purposes (ESP) course designed for
media students. The primary objective was to enhance students’ academic writing
skills and English proficiency by engaging them in authentic, discipline-specific tasks
culminating in the production of research articles on contemporary media topics. The
results and observations from the course offer several insights into the effectiveness,
challenges, and implications of using these approaches in ESP contexts.

Enhanced Student Engagement and Autonomy

One of the most significant outcomes of the project was increased student
engagement and autonomy. The flipped classroom model, which required students to
prepare outside of class through videos and readings, was effective in promoting
active participation during face-to-face sessions. As Bergmann and Sams (2012)
highlight, flipped classrooms create opportunities for more meaningful interaction
and active learning by freeing up class time from passive lectures. In this project,
students arrived better prepared, which allowed classroom time to focus on higher-
order tasks such as critical discussions, peer feedback, and writing workshops.

This active engagement aligns with findings from Lage, Platt, and Treglia (2000),
who argue that flipped classrooms can foster learner autonomy by placing
responsibility for initial content acquisition on students. Many students in this ESP
course reported feeling more in control of their learning, which translated into greater
motivation to produce quality research articles. This sense of ownership is vital in ESP
contexts, where learners often face the dual challenge of mastering academic English
and disciplinary content simultaneously (Hutchinson & Waters, 1987).

Task-Based Learning as a Bridge Between Language and Content

Task-based learning proved particularly effective in bridging language learning
with content mastery. By designing tasks that reflected real-world media industry
activities—such as analyzing digital marketing trends or evaluating social media
influencers—students practiced English in authentic communicative contexts (Ellis,
2003). This authenticity is crucial in ESP, as learners benefit most when language
instruction is closely linked to their professional needs (Dudley-Evans & St John,
1998).

The tasks not only supported language development but also enhanced critical
thinking and research skills. According to Long (2015), task-based approaches
encourage learners to focus on meaning and message rather than isolated language
forms, which promotes deeper cognitive engagement. In this project, students were
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required to negotiate meaning, evaluate sources, and construct arguments—
processes that mirror real academic and professional writing. Peer collaboration
during task completion further enriched the learning experience by fostering
negotiation of meaning and scaffolding within groups (Swain, 2000).

Project-Based Learning and Academic Literacy Development

The culminating research article represented a significant project-based learning
component, demanding sustained inquiry, synthesis of information, and formal
academic writing. Project-based learning’s emphasis on inquiry and real-world
problem solving (Thomas, 2000) was well-suited to this ESP course, providing
students with a clear purpose for language use and writing. As Beckett and Slater
(2005) note, PBL supports integration of language skills with disciplinary knowledge,
which 1is essential for preparing students for academic and professional
communication.

The production of a research article required students to apply academic
conventions such as source citation, argument development, and formal tone—skills
that are often challenging for EFL learners. The iterative process of drafting, peer
review, and revision supported gradual mastery of these conventions and promoted
reflective learning. This aligns with Lillis and Scott’s (2007) observation that academic
literacy is a social practice, best learned through interaction and feedback within
authentic disciplinary contexts.

Multiple Intelligences and Collaborative Learning

Incorporating Gardner’s (1983) theory of Multiple Intelligences into group
formation and task design positively influenced group dynamics and student
participation. By recognizing diverse learning strengths, the course created balanced
teams where students could complement one another. For example, linguistic
learners often took lead roles in writing, while visual-spatial learners contributed
through multimedia elements and presentations. This diversity enhanced the quality
of both collaborative work and individual outputs.

Research by Armstrong (2009) supports the idea that catering to multiple
intelligences can increase learner engagement and success. In the context of ESP for
media students—who often bring varied academic backgrounds and learning
preferences—this approach helped accommodate different strengths and fostered
inclusive learning environments. Furthermore, group collaboration encouraged peer
teaching and social learning, consistent with Vygotsky’s (1978) sociocultural theory,
which emphasizes learning through interaction.
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DISCUSSION

Challenges and Limitations

Despite these successes, the project also encountered challenges. Some students
initially struggled with the flipped classroom’s demand for self-directed learning
outside of class, indicating varying levels of readiness for autonomous study. This is
consistent with research suggesting that flipped models require careful scaffolding
and support to ensure all learners benefit (Missildine, Fountain, Summers, & Gosselin,
2013). To address this, the instructor provided clear guidance on how to approach
pre-class materials and offered additional support sessions when needed.

Language proficiency differences within groups sometimes posed challenges in
collaborative tasks, as some students required more support to participate fully.
Although multiple intelligences were considered in group formation, varied English
levels meant that scaffolding and differentiated feedback were crucial. This echoes
findings by Nation (2001) that ESP instructors must carefully balance linguistic and
content demands to avoid overburdening learners.

Additionally, the project’s focus on academic writing may have benefited from
integrating more extensive language instruction on specific writing skills, such as
cohesion, paragraph structure, and academic vocabulary. While the task- and project-
based approaches implicitly addressed these areas, targeted mini-lessons or writing
clinics could further enhance student outcomes (Hyland, 2004).

Implications for ESP Teaching in Media Contexts

The results of this project support the growing consensus that ESP courses
should move beyond traditional grammar-translation methods and embrace
interactive, learner-centered pedagogies (Robinson, 1991). The combination of
flipped learning, TBL, and PBL offers a powerful framework for developing language
skills alongside discipline-specific knowledge and academic literacies.

In particular, media students benefit from tasks that simulate real professional
activities, as these enhance both language acquisition and employability skills
(Thompson, 2013). The project also demonstrates the value of acknowledging learner
diversity through multiple intelligences and collaborative learning, promoting
inclusive and effective instruction.

Future ESP courses for media students might consider integrating digital tools
and platforms more extensively to support flipped classrooms and collaborative
work. Additionally, expanding the scope of formative assessment and peer feedback
can further improve writing development and learner confidence.
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CONCLUSIONS

This project has demonstrated the significant benefits of integrating innovative
teaching methodologies—namely the flipped classroom, task-based learning (TBL),
and project-based learning (PBL)—within an English for Specific Purposes (ESP)
course tailored for media students. By situating language learning within authentic
disciplinary contexts, these approaches successfully addressed the dual challenge
faced by ESP learners: acquiring both academic English proficiency and specialized
content knowledge.

The flipped classroom model empowered students to take greater responsibility
for their learning by engaging with preparatory materials outside of class. This shift
in instructional design allowed face-to-face sessions to focus on collaborative,
meaningful, and practice-oriented activities. Such a model aligns well with
contemporary understandings of learner autonomy and active learning (Bergmann &
Sams, 2012; Lage et al, 2000), and was instrumental in fostering higher student
engagement and motivation in the course.

Task-based learning activities further enriched this experience by offering
students opportunities to apply English in authentic media-related tasks. These tasks
closely mirrored real professional challenges within the media industry, such as
analyzing digital marketing strategies and social media trends. As Ellis (2003) and
Long (2015) emphasize, task-based approaches promote meaningful communication
and cognitive involvement, which are essential for language acquisition and content
mastery in ESP contexts. Moreover, by emphasizing collaboration and negotiation of
meaning, TBL reinforced interpersonal skills and peer learning, which are vital in both
academic and professional settings.

Project-based learning formed the backbone of the course’s academic literacy
development. The requirement for students to produce a research article demanded
sustained inquiry, critical thinking, and adherence to academic conventions—skills
essential for success in higher education and beyond. This approach enabled students
to integrate language skills with disciplinary knowledge effectively, as noted by
Beckett and Slater (2005) and Thomas (2000). The iterative process of drafting, peer
review, and revision facilitated deeper learning and confidence in academic writing.

Incorporating Gardner’s (1983) theory of multiple intelligences into group
formation and task design allowed for a more personalized and inclusive learning
environment. Recognizing diverse learner strengths helped balance group dynamics
and fostered richer collaborative outcomes. This attention to learner diversity aligns
with current best practices in language pedagogy, promoting equity and maximizing
student potential (Armstrong, 2009).

Despite these successes, challenges related to learner readiness for autonomous
study and variability in language proficiency were observed. These underscore the
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importance of ongoing scaffolding, differentiated instruction, and targeted writing
support in ESP programs.

In summary, this project confirms that a pedagogical framework combining
flipped learning, TBL, and PBL, grounded in constructivist and sociocultural theories,
can effectively enhance academic English proficiency and media literacy for ESP
students. The positive outcomes in student engagement, language use, and academic
writing suggest that such approaches should be widely adopted and adapted in
similar higher education settings. Future research and practice might explore
integrating digital tools more deeply and expanding formative feedback mechanisms
to further support ESP learners’ development.
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