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Resumen:
La conflictividad escolar, un tema que ha 
sido estudiado en profundidad en los úl-
timos años, preocupa a gran parte de la 
sociedad. Durante cierto tiempo, el acoso 
escolar ha seguido una trayectoria ascen-
dente, sin embargo, han comenzado a 
aparecer nuevos estudios que demuestran 
que el clima escolar está mejorando.
El objetivo de este artículo es comprobar 
si realmente el clima escolar está mejo-
rando, mediante dos encuestas basadas 
en las percepciones de los profesores y 
de los alumnos, que fueron realizadas du-
rante los cursos 1998/1999 y 2011/2012 
por diferentes investigadores. La muestra 
total incluía a más de 4.000 profesores y 
estudiantes de tercer curso de Educación 
Secundaria.
Los resultados muestran que, según los 
participantes, los estudiantes no presentan 
comportamientos especialmente proble-
máticos y que el clima escolar es positivo. 
La mayoría de las agresiones son verbales 
y los estudiantes problemáticos se limitan 
a entorpecer el curso de las clases. A pesar 

Abstract:
A large part of society is concerned about 
school conflict, a subject that has been 
studied in depth over the last few years. 
Over a period of time bullying was on the 
rise. However, new studies that show that 
school climate is improving have started 
to appear.
The aim of this paper is to verify if really 
school climate is improving by means of 
two surveys based on pupils and teachers’ 
perceptions of school conflict, conducted 
in 1998/1999 and 2011/2012 by different 
researchers. The total sample consisted 
of over 4,000 secondary teachers and 
students in their third year of secondary 
school.
Results show that, in the participants’ opi-
nion, students are not especially troubled 
and school climate is positive. The most 
frequent aggressions are of a verbal natu-
re and troubled students just disrupt the 
course of the classes. In spite of this, there 
are 15% of unmotivated teachers becau-
se of school conflict. It was also noticed 
that family situations affect student achie-
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vement. The percentage of students who 
had retaken a year was higher in broken 
homes and when mothers worked outside 
home. 
The results show that conflict has decrea-
sed compared to the first study (García & 
Martínez, 2001).

Keywords: 
School conflict; climate school; bullying; 
verbal violence; unmotivated teachers; se-
condary education.

de ello, un 15% de los profesores se sien-
ten desmotivados debido a la conflictivi-
dad escolar. También se ha comprobado 
que la situación familiar afecta a los resul-
tados escolares. El porcentaje de estudian-
tes que repiten curso es mayor en aquellos 
hogares desestructurados y en aquellos en 
los que las madres se ausenta por motivos 
laborales.
Se ha comprobado que la conflictividad 
ha disminuido en comparación con el pri-
mer estudio (García y Martínez, 2001).
Palabras clave: 
Conflictividad escolar; clima escolar; aco-
so; violencia verbal; profesores desmotiva-
dos; educación secundaria.

Résumé:
Le conflit scolaire, un sujet qui a été étudié en profondeur ces dernières années, inquiète 
une grande partie de la société. Durant un certain temps, le harcèlement scolaire a suivi 
une trajectoire croissante. Cependant, de nouvelles études démontrent que le climat 
scolaire s’améliore.
L’objectif de cet article sera de savoir si le climat scolaire s’améliore réellement. Et ce, 
grâce à deux enquêtes basées sur les perceptions de professeurs et d’élèves, datant des 
années académiques 1998/1999 et 2011/2012. L’échantillon total englobait plus de 4 
000 professeurs et élèves de la 3ème année de l’Education Secondaire.
Les résultats montrent que, selon les participants, les élèves ne présentent aucun compor-
tement particulièrement problématique et que le climat scolaire est positif. La majorité 
des agressions son verbales et les étudiants problématiques se limitent à déranger les 
cours. Malgré cela, les professeurs sont 15% à se sentir démotivés à cause du conflit sco-
laire. Nous avons aussi voulu rendre compte de la situation familiale et son attachement 
aux résultats scolaires. Le pourcentage d’élèves redoublants est plus élevé s’ils vivent 
dans un foyer déstructuré ou dans lesquels les parents sont absents, pour des raisons 
professionnelles ou autres.
Nous avons également remarqué que les problèmes de conflit sont en baisse, si nous les 
comparons à la première étude (García et Martínez, 2001).
Mots clés : 
Conflit scolaire; climat scolaire; harcèlement; violence verbale; professeurs démotivés; 
éducation secondaire.
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Introduction

Large part of society is concerned about school conflictivity, a subject that 
has been studied in depth over the last few years. Since the research on 
bullying of Dan Olweus in the 1980s (Olweus, 1993), there have been 
a lot of studies about conflicts. In relation to kinds of conflicts, authors 
like Bjorkvist, Lagerspetz & Kaukiainen (1992), Atkins, Stoff, Osborne & 
Browne (1993), Crick & Grotpeter (1995) Archer & Coyne (2005) and 
Zimmer-Gemback, Geiger & Crick (2005), describe different classifica-
tions that join three great groups of conflicts (physical, psychological and 
verbal violence). Some authors (Slee & Rigby, 1993; Baldry & Farrington, 
1998; Anderson et al. 2003; Berguno, Leroux, McAinsh & Shaikh, 2004; 
Andreou, 2000, 2001, 2004 and 2006; Cava, Musitu & Murgui, 2007; 
Pelegrín & Garcés de los Fayos, 2008; De Bruyn, Cillessen & Wissink, 
2010), differ four principal causes of conflicts: familiar, social, personal 
and scholar causes. Other studies (Baldry & Farrington, 2005; Gentile et 
al, 2009; Greitemeyer & Osswald, 2009;) affirm that the lack of protective 
factors among young people, joined to risk factors increases noticeably 
the likelihood of violent situations in school. The lack of role models and 
models of behaviour becomes in a fundamental cause of school violen-
ce. On the other hand, consequences of school conflicts (Rigby, 2000; 
Bauman, Toomey & Walker, 2013; McCabe, Miller, Laugesen, Antony & 
Young, 2010), affect not only the scholar context but also the personal 
and social ones. In the personal area, conflicts affect in different ways as 
much in case of the victims as in that of the harassing ones. In both cases, 
these are young people in the process of formation. The social conse-
quences affect the view of school and teacher and their social status. The 
social alarm caused by conflicts and raised by media leads to a negative 
view of role of school and teacher. Eventually, on the scholar scale con-
flicts affect the classroom climate. There are as well a lot of studies about 
prevalence rates (Boulton & Smith, 1994; Baldry & Farrington, 1998; Borg, 
1999; Berthold & Hoover, 2000; Defensor del Pueblo-UNICEF, 2000 and 
2007; García & Martínez, 2001; Ramos, 2008).

All these studies have provided a larger knowledge about school con-
flictivity and interest in this phenomenon has grown (Andreou, 2015). 
People are more sensitive to it now and feel alarm about it. For several 
years there has been a public awareness of an increasing bullying trajec-
tory. However new studies that show that school climate is improving have 
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started to appear: Rigby & Smith (2011) found significant decreases in bu-
llying in many countries; Schneider, O`Donnel and Smith (2015) found as 
well a decrease in bullying among boys from 2006 to 2012 (25% to 18%); 
in a longitudinal study made in Spain at a national-scale, the incidence of 
several forms of bullying in secondary schools between 1999 and 2006 
was shown (Defensor del Pueblo-UNICEF, 2007); Perlus, Brooks-Russell, 
Wang and Iannotti (2017) studied trends in bullying victimization in Sco-
ttish adolescents between 1994–2014, finding as well that the prevalence 
of bullying perpetration, bullying victimization, and physical fighting have 
decreased; and the same was found by Vieno, Lenzi, Gini, Pozzoli, Cava-
llo and Santinello among Italian middle and secondary school students, 
between 2002 and 2010. In addition, from what Chester, Callaghan, Cos-
ma, Donelly, Craig, Walsh & Molcho say, trends in bullying victimization 
among adolescent students have decreased in a third of the 33 European 
countries that participated in a study from 2002 to 2010. 

The aim of this paper is to present the results of two surveys based on 
pupils and teachers’ perceptions of school conflictivity, conducted in 
1998/1999 and 2011/2012 by different researchers in Valencia (Spain). 
In either case the surveys used were the statistically validated Question-
naires about Conflicts in Secondary Schools, developed by the professor 
Juan Escámez et al. (García & Martínez, 2001). In 1999 these surveys 
were completed by a sample of 447 in-service secondary teachers and 
3,328 pupils in Grade 3 from 36 secondary schools of the Valencian 
Community (Spain). The same study was done again in order to analyze 
the conflictivity during the school year 2011/2012 and compared it to 
the mencioned study. The surveys were completed by a sample of 271 in-
service secondary teachers and 709 pupils in Grade 3 from 25 secondary 
schools of Valencia city. In spite of the fact that the results of both studies 
were similar, evidences that school climate had improved were found.

First report on school conflicts in Valencian Community (García 
& Martínez, 2001)

Results show that, in the participants’ opinion, students were not often 
troubled and school climate was positive. The most frequent aggressions 
were the verbal ones and troubled students just hampered the course of 
the classes. Despite this, there was forty per cent of unmotivated teachers 
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and seven per cent of teachers wished to find another way to make a 
living because of school conflictivity. Furthermore, more than half of the 
teachers have not felt ready to face the issue.

As for the students, fifty per cent said that climate was nice whereas 
sixty-two per cent reported a negative view of teachers and ninety-seven 
per cent had a negative view of classmates’ behavior.

In the results and discussion sections further details are presented.

Method

The Questionnaires about Conflicts in Secondary Schools (García & Mar-
tínez, 2001) consisted of 5 surveys for secondary teachers, pupils, head 
teachers, counselors and troubled students’ tutors. This study is just going 
to be based on the results of teachers and pupils surveys. Every survey 
consisted of two sections. Although surveys were anonymous, in the first 
section respondents gave some personal details as age or gender. In the 
second section they reported their opinion about school conflictivity.

The pupils’ surveys were designed to assess their instrumental and ethi-
cal-civic competences and their opinion in relation to conflicts. The sec-
tion about instrumental competences was a six-item questionnaire consis-
ting of 3-point Likert scale (range from “always” through to “hardly ever”). 
The section about ethical-civic competences was an 11-item questionnaire 
consisting of 3-point format (range from “much” through to “nothing”). The 
section about pupils’ opinion in relation to conflicts was a 17-item ques-
tionnaire consisting of 3-point format (“yes”, “no”, and “I don’t know”). 

In teachers’ surveys, the respondents should reflect about conflictivity 
in their school (the most frequent conflict type or place, people involved, 
causes, consequences, intervention). The teachers should select from three o 
more answers. Two items consisted of 3-point Likert scale and 9 items consis-
ted of multiple choice answers. These last ones were subsequently converted 
to dummy variables because of teachers have chosen more than one answer.

Schools were selected by a stratified cluster sampling method based 
on ownership and location of schools. A total of 59 secondary schools 
(16 of whom were public schools) were invited to participate in the in-
vestigation. Twenty-five schools were only get involved, 3 of whom pu-
blic schools. Even so almost all the postal districts of Valencia city were 
included. Statistical accuracy of surveys calculated by population pro-
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portion according to Prieto & Herranz (2005), with a confidence level of 
95% and a z value of 1.96 was 3.68% in the case of students’ survey and 
5.95% in the case teachers’ survey.

Frequency analyses, Chi2 tests, non-parametric tests and logistic re-
gression were calculated with SPSS/PC. 

Results

Teachers’ perceptions in relation to conflicts

A total of 271 secondary teachers (62 per cent women and 38 per cent 
men) completed questionnaires appropriately. In relation to conflicts, 
82.7% of the teachers reported that the most frequent one was verbal 
violence; 38,8% said that conflicts happened mainly in the playground; 
56.8% said that the most frequent cause was values crisis, followed by 
family situation (48.7%) and lack of student motivation (40.6%); and 
43.5% of the teachers reported that the most important consequence was 
that it prevented students from learning.

Table 1 shows first causes of conflicts according to teachers. Between 
1999 and 2012, a significant increase in the percentage of teachers who 
reported that conflicts are due to especially, the family situation has been 
found, both in private (44.5%) and public schools (66.7%). The same 
went with the variable “values crisis” (58.2% and 41.0% in private and 
public school, respectively, compared to 23.6% in 1999). The lack of 
student motivation (the most important cause in 1999) would continue 
being an important cause for teachers of public schools (62.7%) although 
it would be less important for teachers of private schools (35.5%).

Table 1. Probability of the most important dummy variables about causes of 
conflicts.

 Dummy variables 1999 2012 p
 Family situation 0.190 0.487 <0.0001*
 Lack of student motivation 0.520 0.406 0.0022*
 Values crisis 0.286 0.568 <0.0001*
 Poor schooling 0.213 0.151 0.0421*
 Lack of teachers’ training 0.034 0.018 0.2310
 Misapplication of education law 0.132 0.029 <0.0001*

*Significant statistically differences in Chi2 test.
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It should be highlighted the low percentage of teachers who linked 
the school background with the causes of conflicts (poor schooling, lack 
of teachers’ training or a misapplication of education law). More than 
80% of the teachers linked these causes with the social or family back-
ground or with the same student.

Regardless age, gender or teaching experience, teachers reported 
that violence mainly prevented students from learning and 31% of the 
respondents admitted to devote class time to get his students’ attention. 
On the other hand, in spite of 82% of the teachers tried violence do 
not affect his teaching quality, there are 15% (25% in public schools) 
of unmotivated teachers because of school conflictivity. Fortunately, this 
percentage is much lower than the result got in 1999 (40%).

Moreover, 19% of the teachers admitted do not feel ready to face the 
conflicts, regardless age, training or teaching experience, but it has been 
found a significant difference of gender in that men would feel more 
ready than women to face them (89% of men and 74.7% of women felt 
to be ready, p= 0.0010). The same went in relation to type of school: tea-
chers of private schools would feel more ready than teachers of public 
schools to face the conflicts (83.1% and 67.3% respectively, p= 0.0368).

Figure 1. Teachers’ perceptions in relation their training to face the conflicts.



¿Crece la conflictividad escolar? Percepciones de estudiantes y profesorado de 
Secundaria
Inmaculada Hernando mora y roberto Sanz Ponce

262 Educatio Siglo XXI, Vol. 35 nº 3 · 2017, pp. 255-276

http://dx.doi.org/10.6018/j/308991

Students’ perceptions in relation to their competences and school 
conflicts

A total of 709 students in their third year of secondary school (57 
per cent women and 43 per cent men) completed questionnaires ap-
propriately. Respondents’ profile was a Spanish boy/girl, 14 or 15 years 
old, who has no repeated any year, and who lived with the two parents. 
Both parents were in work and students wanted to continue studying 
after completing secondary school. But there is also certain variability 
among students. There was 18% of immigrants (American, European or 
Asian students), 25% of the respondents admitted having repeated some 
year, 17% did not want to continue studying, and 20% did not live with 
the two parents.

Crosstabs analyses of students data

Results indicated some statistically significant differences among stu-
dents. For instance, boys were more likely to repeat some year than girls 
(29.7% of boys compared to 21.8% of girls, p= 0.00178), and students 
who lived with the two parents were less likely to repeat some year than 
students who did not live with them both (22.7% of students who li-
ved with the two parents compared to 37% of students who did not, p= 
0.0004). Furthermore, when only the father worked, students were less 
likely to repeat some year (18.7%) than when both parents (23.2%), and 
only the mother (44.2%), worked.

Instrumental competences

As can be seen in Table 3, in general terms, students understood tea-
chers’ explanations (96.4% of the respondents) and they reported a good 
mathematics learning (82.7%), but only 43.4% of students surveyed 
reported a good reading comprehension. Furthermore, students who 
worked in class were more likely to understand any reading (55%) than 
students who did not work in class (42%) (p< 0.001). As for homework, 
45% of the respondents admitted not to do it.
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Table 3. Some students’ perceptions in relation to their instrumental compe-
tences.

always 
(%)

soMetiMes 
(%)

haRdly eveR 
(%)

I do not understand teachers’ explanations 3.5 54.2 42.2
I do my homework 55.3 39.8 4.8
I work in class 67.9 29.4 2.7
I have a good reading comprehension 57.6 39.5 2.9
I have not a good mathematics learning 17.3 50.2 32.5

Ethical-civic competences

Table 4 shows some students’ perceptions in relation to their ethical-civic 
competences. In general terms, students did not row with their classma-
tes and they obeyed to the teacher. They looked after school equipment 
and textbooks and they did not get annoyed when people did not do 
whatever they wanted or when they could not impose their way of thin-
king. But it is important to point out the high percentage of students who 
recognized that they did not like teamwork (32.2%), or did not recon-
cile differences with classmates by dialogue (28.3%), or did not think 
about whether they can hurt somebody or not before they do something 
(46.4%), or did not admit their mistakes (72.2%).

Table 4. Some students’ perceptions in relation to their ethical-civic compe-
tences.

veRy Much 
(%)

not Much 
(%)

not at all 
(%)

I annoy when my classmates do not do 
whatever I want

3.8 39.5 56.7

I like teamwork 67.9 26.5 5.7
I usually reconcile differences with 
classmates by dialogue

71.1 24.0 4.3

I do not obey the teacher 4.1 31.9 64.0
I annoy when I cannot impose my way of 
thinking

5.1 36.9 58.0

Before I do something I usually think 
about whether I can hurt somebody or not

53.6 38.6 7.8

I row with my classmates 3.3 30.8 66.0
I recognize my mistakes 57.8 38.9 33.3
I look after school equipment and textbooks 65.3 29.6 5.1



¿Crece la conflictividad escolar? Percepciones de estudiantes y profesorado de 
Secundaria
Inmaculada Hernando mora y roberto Sanz Ponce

264 Educatio Siglo XXI, Vol. 35 nº 3 · 2017, pp. 255-276

http://dx.doi.org/10.6018/j/308991

Some significant differences emerged with crosstabs analysis. Boys 
were less likely to reconcile differences by dialogue than girls (64.4% of 
boys compared to 77.8% of girls, p= 0.001), to obey the teacher (59.0% 
of boys compared to 68.2 of girls, p= 0.041) or to look after school equip-
ment and textbooks (57.0% of boys compared to 71.8% of girl, p< 0.001).

Furthermore, behavior of students who wanted to continue studying 
after completing secondary school is better than the rest of students (Fi-
gure 2).

Figure 2. Students behavior according to their mind to continue studying 
after completing secondary school.

P < 0.001, in both cases.

School conflicts

An increase in the percentage of students who reported that class climate 
was nice (from not much more than 50% in 1999 to 62% in 2012) has 
been found. Furthermore, the percentage of students who reported that 
class climate was not nice has decreased from 25% in 1999 to 16% in 
2012. But it is important to point out some results presented on Table 
5. On the one hand, students have not a really good image of teachers: 
about 20% of respondents claimed that teachers punish wrongly or that 
they do not know how to treat them, and 45.2% of the students reported 
that some teachers are too tough. On the other hand, classmates had not 
a really good image either. About 20% of the students claimed that some 
classmates force another ones to do something that they do not want to 
do or that some classmates swear at teachers, and 15.9% reported that 
some classmates mocked them in class. 
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Table 5. Some students’ perceptions in relation to school conflicts. 

yes 
(%)

no

(%)
don’t

know (%)
I go to high school because my parents force me to go 11,6 77,7 10,6
I would like to move school 13,9 68,4 17,7
Going to school is a waste of time 2,3 89,5 7,5
The class climate is nice 62,4 16,1 21,5
Some students do not let teachers teaching 70,3 13,9 15,8
Some students swear at teacher 19,1 61,6 19,3
Somebody mocked me in class 15,9 68,6 15,5
Teachers punish wrongly 20,4 52,8 26,8
Some students force another ones to do something 
that they do not want to do

20,4 56,3 23,3

Teachers do not know how to treat us 21,3 52,2 26,5
I am afraid of some classmates 5,7 90,6 3,7
There are a lot of violent guys in my class 12,8 72,9 14,3
Some teachers are too tough 45,2 40,5 14,2
I have had some cyber conflict 15,5 80,4 4,1

All these factors affect the attachment of students to school in such a 
way that 16.1% of the respondents said that class climate was not nice, 
13.9% of them would like to move school and 11.6% of the students ad-
mitted were forced to go to school. In fact, students who had a bad image 
of classmates or teachers were more likely to think that class climate is 
not nice, or to be forced to go to school or would like to move school 
(Figure 3).
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Figure 3. Answers of students according to three variables: “I go to school 
because my parents force me to go”, “I would like to move school” and “The 
class climate is nice”.

Twostep cluster analyses

In order to verify the results, a Twostep cluster analyses was made. This 
procedure has shown two clusters (Table 6), and differences between 
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both clusters in relation to climate perception, being forced to go to 
school, and wishing to move have been found. 

Table 6. Cluster distribution.
N % Total

Cluster 1 288 40.6%
2 384 54.2%
Combined 672 94.8%
Excluded cases  37 5.2%
Total 709 100.0%

As can be seen in Table 7, cluster 1 students are more positive than 
cluster 2 students. The percentage of students that to be forced to go to 
school, to wish to move or to think that climate is not positive is lower. 
These students included in cluster 1 have a better image of classmates 
or teachers and a lower likelihood of someone mock them in class or to 
repeat any year.

Table 7. Students’ perceptions in relation to school conflicts. Frequency of 
students that said yes in each cluster.

clusteR 1 
FRequency 

(%)

clusteR 2 
FRequency 

(%)
I go to high school because my parents force me to 
go

5.2 15.4

I would like to move school 4.5 20.6
Going to school is a waste of time 0.7 3.9
The class climate is nice 82.6 46.1
Some students do not let teachers teach 52.8 83.6
Some students swear at teacher 6.6 28.9
Somebody mocked me in class 4.9 23.7
Teachers punish wrongly 3.5 32.3
Some students force another ones to do something 
that they do not want to do

3.1 33.9

I am afraid of some classmates 0.0 9.4
There are a lot of violent guys in my class 0.3 21.9
Some teachers are too tough 25.3 60.7
I have had some cyber conflict 5.6 22.9

P ≤ 0.001 in all of the variables.
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Friedman and Cochran analysis

In view of categorical variables, Friedman and Cochran analysis for k 
related variables has been done. The results of the two studies much up 
with the frequency analysis: the general perception of school climate is 
positive, the most important conflict was that some students do not let 
teachers teach, and the second most important trouble was that some 
teachers are too tough.

Table 8. Friedman and Cochran tests.

RANGES
(Friedman 

Test)

FREQ 
(Cochran Test)
0 (No) 1 (Yes)

Going to school is a waste of time 6.40 105 5
I am afraid of some classmates 6.55 103 7
I go to high school because my parents force me to go 7.02 97 13
There are a lot of violent guys in my class 7.40 92 18
I would like to move school 7.71  88 22
I have had some cyber conflict 7.71  88 22
Somebody mocked me in class 7.87  86 24
Some students swear at teacher 8.02  84 26
Teachers punish wrongly 8.18  82 28
Some students force another ones to do something 
that they do not want to do

8.49 78 32

Teachers do not know how to treat us 8.72 75 35
I like reading in my freetime 9.72 62 48
Some teachers are too tough 10.03 58 52
I use my mobile or connect to the internet more 
than two hours a day

10.73 49 61

Some students do not let teachers teach 12.50 26 84
I like playing sport 12.97 20 90
The class climate is nice 12.97 20 90
Note. P < 0.001, in both cases.

Discussion

In both Valencian studies, the results concerning kind of conflicts are 
consistent with the study about American adolescents described by 
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Wang, Iannoti and Nansel (2009), who found that the prevalence of in-
volvement in bullying others, being bullied, or both of verbal violence 
was higher than the prevalence of another forms of violence as physical 
or electronic ones. This view is also supported by Oñederra (2004), Sín-
dic de Greuges (2007) and Gobierno Vasco (1994), who referred that 
teachers, students and parents asserted that the most important conflict 
was verbal violence. 

Other researchers found that the prevalence of physical conflicts was 
higher than the prevalence of verbal conflicts. The number of incidents 
included in the online Central Registry of the Valencian Board of Educa-
tion between September 2007 and September 2008 shown that physical 
conflicts were more likely than verbal conflicts (Félix, Soriano and Go-
doy, 2009). Results of Iborra, Rodríguez, Serrano and Martínez (2010) 
were similar. These differences could be caused by the teachers mindset, 
who could consider verbal violence less serious than physical violence. 
Glover, Gough, Johnson and Cartwright (2000) found that teachers are 
less likely to intervene in resolving verbal bullying than physical bullying. 

From what teachers said, incidence of psychological and physical vio-
lence was similar in both Valencian studies, verbal violence is higher in 
2012 than in 1999, but vandalism has clearly decreased. Whereas, from 
what students said, psychological, physical and verbal violence have 
also decreased (Figure 4).

Figura 4. Students opinion about classmates’ behavior.
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Avilés and Monjas (2005) found that in 85.5% of school conflicts the-
re were no present teachers. Bradshaw, Sawyer and O’Brennan (2007) 
affirmed that teachers underestimated number of students involved in 
bullying. In addition, as Olweus (2006) pointed out, number of aggres-
sions decrease as more teachers are watching over break security. All this 
could be the reason why results of students have not been according to 
results of teachers (percentage of students who were of the opinion that 
school conflicts took place outside of school was 54% against 20% of 
teachers). 

On the other hand, teachers didn’t link the school background with 
the causes of conflicts but with the social or family background or with 
the student. Their opinion agrees with the teacher’s opinion in the study 
of Defensor del Pueblo (2007).

Results show that there are 15% of unmotivated teachers because of 
school conflictivity, but this percentage is much lower than 1999 results 
(40%). The same were with percentage of teachers admitted do not feel 
ready to face the conflicts (12.6% in 2012 against 56.9% in 1999). But 
students’ opinion did not agree with those results. Although percentage 
of students who reported that class climate was not nice has decreased, 
there is 16% of students that believe it. Twenty percent of students clai-
med that teachers punish wrongly and 45.2% that teachers are tough. 
So, students who had a bad image of teachers or classmates were more 
likely to think that class climate is not nice. As for these results the Pro-
gramme Pisa in Focus (OCDE, 2011 & 2013) say that there is a close 
relation between positive attitude students towards their learning and 
positive attitude teachers in the classroom: when teachers respond to the 
students and listen and pay attention to them, they create a better climate 
and students enhance their achievement. In contrast to this report, the 
Valencian teachers linked the causes of conflicts with students or their 
social or family background (80%). They affirmed that there is a lack of 
motivation and an important crisis of values among young people. This 
supposed lack of motivation did not agree with students perception as 
only 14% of them wanted to move school and only 12% affirmed going 
to school because their parents force them to go. However, what tea-
chers said about the crisis of values is consistent with the results, because 
these show that 32% of the students did not like teamwork, 28% did not 
reconcile differences with classmates by dialogue, 46% did not think 
about consequences of their acts and 72% did not admit their mistakes.
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As can be seen in Figure 1, there are important differences between 
what teachers needed in 1999 and they needed in 2012. Nowadays the-
re is a greater social conscience about the need of pedagogical training. 
It is so important that in 2009 the short course CAP (Certificado de Ap-
titud Pedagógica) that lasted 3 months and every graduated needed to 
take for becoming secondary teacher was replaced by a new Master that 
lasts one year. Furthermore, a political debate about the possibility of this 
master could last two years was open.

This situation could be the cause why percentage of teachers who 
admitted to need more training was higher in 2012. The same happened 
with the percentage of teachers who admitted to need more assistant tea-
chers and the percentage of teachers who asked for more collaboration 
between social services and schools, and a reduction of teaching hours. 
Many professional claim a new pedagogical capability: resilient teachers 
who contribute to social development of people who are vulnerable and 
at significant risk are needed (Day % Gu, 2015; Henderson & Milstein, 
2003; Neeman, 2009; Roomaring, Zwetsloot, Bos, & Wiezar, 2014).

As regards the need of pedagogical services, the percentage is higher 
again in 2012. Nowadays there’s a bigger heterogeneity among students 
that could be favorable to education, because it enriches the formative 
process. But it has to be admitted that there’s a teaching unrest because 
it makes difficult the learning-teaching process. However, teachers in 
1999 asked for more resources than teachers in 2012 because public 
investments was clearly lower (investments grew an average bigger than 
7% a year since 1999 until 2010 (MEC, 2013).

Conclusion

Once the dates were analyzed and compared with similar studies, it 
can be concluded that conflictivity in secondary school has decreased 
compared with the first study (García & Martínez, 2001), especially ac-
cording to students’ opinion. This reality is reflected in a lot of European 
countries, because of that it cannot be considered just an isolated event 
from Spain.

Teachers did not link the school background with the causes of con-
flicts but with the social or family background or with students, although 
some students have not a really good image of teachers and that affects 
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their opinion about climate school. Furthermore, teachers claim more 
training to face school conflictivity. According to the results male tea-
chers and those teachers who work in private school feel to be more 
ready for facing school conflicts. It is necessary to point out that these 
results just reflect teachers’ opinion.

It can be as well concluded from this study that family situation affects 
to achievement and therefore students’ attitude towards school. It has 
been shown that an unstable family situation increases the likelihood of 
misbehaviour and negative achievement. 

Although our results show that climate school is improving, it would 
be interesting to repeat this study in next years in order to confirm our 
results nowadays.
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