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Abstract: Self-concept in this article is considered in physical education, with the physical self-concept
being in the foreground, and it is analyzed in this quantitative study to determine whether it is related
with socio-economic environment and parental styles, focusing on primary education students in
the Region of Murcia. Primary education students are in a critical period for the development of
self-concept. To assess self-concept levels, socio-economic and cultural environments as well as
parental socialization styles, the PSPP, NSE and ESPA29 questionnaires were respectively used. They
were used to collect data from 937 students across various educational centers in upper courses (4th,
5th and 6th grades of primary education) to uncover realities in child society and their relationship
with self-concept. In the first objective, parental socialization styles are shown to be related with
self-concept. However, in the second objective, it is seen that the socio-economic environment is more
related with self-concept than parental styles. Finally, the results of the third objective show that there
is indeed a relationship with the socio-economic environment and the student body self-concept, both
at the family level and for fathers and mothers independently. It is important to consider both the
parental styles and the socio-economic environment in which primary education students develop
for the development of self-concept. Additionally, educational implications and new lines of research
are suggested in this topic.

Keywords: self-concept; parental socialization styles; socio-economic level; health; education

1. Introduction

Families play a fundamental role in the development of self-concept and the health
of primary education students. Tripon and Gabureanu [1] pointed out that the way in
which each parent relates to his or her own child is connected with the education they
receive as an adult, their educational level, their values, their attitudes and their conception
of their world and life. The parenting styles experienced by students play a crucial role
in the comprehensive development of their personality [2]. González-García [3] consider
that students who receive love, sensitivity and a consistent upbringing are more likely
to experience favorable development. The OECD [4] considered that the capacity of
educational settings to support family engagement is also closely linked with children’s
learning and well-being.

On the other hand, families in unfavorable situations (low socio-economic and socio-
cultural levels) are associated with a higher risk of psychopathology in children and
adolescents [3]. Lolín, Cabrera and Venegas [5] describe parental socialization styles as
follows. The democratic style seeks to exert firm control over the behaviors of primary
school students in a rational manner with a problem-oriented approach. This style en-
courages open communication by providing reasons for household rules and listening to
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the child’s opinions on these matters. The permissive parental style is characterized by
parents managing their child’s impulses and actions without punishment, accepting and
affirming their child’s personality. In contrast, authoritarian parents aim to model and
evaluate their child’s behavior and attitudes according to socially desirable conduct stan-
dards, exercising high levels of control and demanding a high degree of maturity. Finally,
Rollins and Thomas [6] consider that a neglectful parental style demonstrates low levels of
involvement and demand, with a lack of structure, control, support and engagement in
the child’s behaviors. Such parents tend to delegate their parental responsibilities to other
figures, such as the school or other family members [7].

Huffman et al. [8] found that permissive families have children with a better devel-
opment of self-concept compared to children from authoritarian families. However, the
same authors also linked students from permissive families in physical education with
less healthy behaviors. In addition, it has been observed that democratic families are
associated with higher levels of self-concept [9]. In the field of physical education, Pelegrín
et al. [2] observed that children from authoritarian families tend to show lower levels of
interest in class compared to children from permissive families. It is essential to understand
that various aspects related to the family modulate the level of self-concept of primary
education students. The parental style that prevails in the student’s home can affect their
lifestyle, particularly in their sports and eating habits, as has been gathered from the studies
analyzed. This can lead to a lack of healthy habits and lifestyles, since what students value,
acquire and apply during their developmental period will have a decisive impact on their
future quality of life, whether healthy or not. In summary, parents have an important role in
the development of their children. Consistent upbringing and love are fundamental for the
emotional and physical well-being of students. Democratic and permissive parenting styles
are associated with higher levels of self-concept, while authoritarian styles can negatively
affect students’ interest in physical education. It is important for parents to foster healthy
habits and lifestyles in their children from an early age.

Self-Concept and Socio-Economic and Cultural Environments

Self-concept is defined as the perceptions a person holds about themselves. These per-
ceptions are shaped through personal experiences and interpretations of the environment
and are particularly modulated by the reinforcements and evaluations of significant others,
as well as by self-attributions regarding one’s own behavior [10]. Self-concept is the per-
ception we have of ourselves and is influenced by external factors such as parenting styles
and socio-economic and cultural environments [9]. Various studies have shown that self-
concept is a determining factor for success in academic performance, social relationships,
and participation in physical and sports activities [11]. Marsh and Shavelson [12] classify
self-concept as follows: (1) multidimensional or multifaceted; (2) hierarchical; (3) stable
when referring to general self-concept, and increasingly unstable as one moves down the
hierarchy; (4) with multidimensionality becoming more evident as an individual progresses
from childhood to adolescence; (5) containing two types of dimensions, evaluative and
descriptive; (6) distinguishable from other constructs such as academic achievement.

According to Torres-Mejía et al. [13], in the case of primary education children, it has
been observed that those who have a healthy and active routine possess a good self-concept.
On this point, with regard to age, it is important to remark that older grades (adolescents
in secondary education) are in a period of a higher search of a self-identity in comparison
to primary education students, who participated in this study. Furthermore, body image
improves self-concept and favors mood [14]. Arrayás et al. [15] consider that during
adolescence, women experience greater body dissatisfaction than men, which can lead to
avoiding social situations where their bodies are exposed. Teachers play a fundamental
role in promoting a supportive and positive valuation environment that contributes to
strengthening their students’ self-concept, thus promoting their emotional and social well-
being. For this, it is important to carry out a prior analysis of the students’ self-concept
and to guide the teaching–learning process appropriately. In conclusion, self-concept
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is a fundamental aspect in the personal development of students, and teachers should
consider the factors that affect its formation and evolution to foster a positive self-concept
in young people.

The relationship between cultural and socio-economic environments and the develop-
ment and health of primary education students is a topic of great importance. According to
Wassenaar et al. [16], developed countries, where most of the research in this area has been
conducted, have different indices of socio-economic wealth and inequality compared to
poorer countries and represent a minimal proportion of the world’s children. A growing
body of research points to associations between cognitive performance and lifestyle, such
as physical activity, sedentariness, obesity, healthy eating and socio-economic and cultural
status, among others [17]. Joaristi et al. [18] showed how students from low socio-economic
backgrounds face greater difficulties in accessing an active and healthy lifestyle, while
students from high socio-economic backgrounds are more likely to possess a better-formed
state of self-concept. Poverty, a vulnerable social environment, and low socio-economic
status have a significant impact on brain and body health [16]. This socio-economic dis-
parity affects students unequally, reflecting in their health and well-being. Teachers must
recognize these factors to understand the reality of their students and design appropriate
educational strategies that promote the adoption of healthy lifestyles and the improvement
of self-concept in this context. From the perspective of Izquierdo-Rus et al. [19], two groups
were identified that influence the healthy development of primary education students:
firstly, the climate and family functioning at home, including the time family members
dedicate to the children, involvement in their upbringing as well as the lifestyles, norms
and attitudes established in the family environment; secondly, the economic level of fami-
lies, their labor status, economic situation and academic level and the cultural resources
available to the children. According to Colombo [20], although in Western economies
generally it is common practice to reach a third-level degree, in the Region of Murcia the
school dropout rate, especially at secondary school level, is high and closely linked to the
socio-economic context, which involves aspects of culture. In summary, both cultural and
socio-economic environments have a significant impact on the health status and devel-
opment of primary education students. It is important for teachers to take these factors
into account in designing appropriate educational strategies that promote the adoption
of healthy lifestyles and the improvement of self-concept in this context. Additionally,
measures should be taken to promote healthy cultural and socio-economic environments
in schools.

This research addresses the intersection between parental education, socio-economic
and cultural environments and the self-perception of primary education students, iden-
tifying potential gaps in current research. Despite significant advancements in this field,
there are still areas requiring deeper exploration, particularly in understanding how these
factors interact and impact the development of self-concept in young people and ado-
lescents. Therefore, this study focuses on three main objectives: Firstly, to analyze the
relationship between parental socialization styles and self-concept in the field of physical
education (Objective 1), positing that the parental style received significantly affects the
self-concept of primary education students (H1). Secondly, to determine the levels of
self-concept modulated by parental socialization styles and socio-economic and cultural
environments (Objective 2), hypothesizing that the development of self-concept is affected
by both parental styles and socio-economic and cultural contexts (H2). Thirdly, to explore
whether there is an association between socio-economic environment and self-concept
in primary education students (Objective 3), under the hypothesis that socio-economic
environment plays a crucial role in shaping students’ self-concept (H3). In this way, the
study aims to address the complexity of factors based on young people’s development
comprehensively and thoroughly, thereby contributing to a deeper understanding and the
formulation of effective strategies to support their holistic growth.
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2. Materials and Methods
2.1. Approach and Design

To describe the approach and design of this research, we draw on the considerations
of Hernández-Pina et al. [21], who explained the steps followed in the development of the
research. According to these authors, the information provided is sufficiently comprehen-
sive and detailed so that other researchers can use it in a different context. In this research,
a positivist and quantitative approach is adopted, as suggested by Thomas and Nelson [22].
This implies the use of quantitative techniques to diagnose and resolve a problem. The
research design is classified as non-experimental, meaning that phenomena that have
already occurred are studied, and variables cannot be controlled. It is an ex post facto
design, as mentioned by Bisquerra [23]. The main objective of the research is to describe the
current state of certain variables and explore possible correlations or associations between
them. The study comprises non-experimental quantitative research, whose purpose is
to analyze and assess existing conditions as well as examine the relationships between
different aspects without directly manipulating the variables [24]. It is highlighted that this
research is based on a survey, which is a data collection technique where a sample of partic-
ipants is selected and questionnaires are applied to them [25]. These questionnaires contain
questions that provide the necessary information to address the research problem [25].

Bevins [25] pointed out that the objective of ex post facto studies is to validate or refute
research hypotheses once a phenomenon has occurred. In other words, this type of study
involves a “retrospective” search for the possible causes that have led to the phenomenon.
In this case, parental socialization styles and physical activity are investigated.

2.2. Participants and Context

The present study involved 937 students, aged between 9 and 14 years, attending the
fourth, fifth and sixth grades of primary education. The sample selection was carried out in
12 schools, of which 7 were public and the remaining 5 were privately owned or subsidized.
Among these students, we found a majority with a biparental family structure. They were
mostly of Spanish origin, but in the different areas where the data were collected, there is
cultural diversity, with the presence of Moroccan and gypsy communities. These students
spend an average of 6 h in school, with the remaining time spent either in extracurricular
activities or with their families.

We chose the Region of Murcia as the study area, where the economy is significantly
based on agriculture, making it one of Spain’s leading producers of fruits and vegetables,
which in turn drives the agro-food industry. However, this dependence also makes the
economy vulnerable to climate change and price fluctuations in agricultural products.
The region has faced higher-than-average unemployment rates, with a large proportion
of the workforce engaged in temporary and seasonal jobs in agriculture and tourism,
leading to economic instability for many workers. Additionally, there are significant
disparities in income and living conditions within the region, with rural areas and certain
urban neighborhoods experiencing higher levels of poverty and social exclusion, reflected
in limited access to education, healthcare and other essential services. Following the
considerations of Hernández-Pina et al. [21], the sample was census-based, and participants
were invited to be part of the research study on a voluntary basis. Table 1 presents the
sociodemographic characteristics of the participants for observation.

A data cleaning process was carried out to verify and eliminate cases that presented
missing values related to the variables of interest. However, no cases with missing val-
ues that could affect the sample size were identified. Following this presentation of
the characteristics of the participants and the context, the next section details the data
collection instruments.



Behav. Sci. 2024, 14, 518 5 of 15

Table 1. Sociodemographic characteristics of the participant sample.

Variable Category n (%)

Sex
Men 467 (49.84%)

Women 470 (50.16%)

Age

9 26 (2.77%)
10 48 (5.12%)
11 378 (40.35%)
12 431 (46.01%)
13 53 (5.65%)
14 1 (0.10%)

Course
4◦ 47 (5.02%)
5◦ 399 (42.58%)
6◦ 491 (52.40%)

Type of center Public 507 (54.10%)
Subsidized/Private 430 (45.90%)

2.3. Data Collection Instruments

A specific questionnaire was used to assess each of the research variables. For parental
socialization styles, the Parental Socialization Scale (ESPA29) was used, which has been
validated by Musitu and García [26]. This scale consists of 29 items grouped into two
factors, communication (e.g., “if I respect the home rules related to times. . .”) and control
(e.g., “if I have a good behavior at home. . .”), addressing situations of obedience and
disobedience. The used scale is of the Likert type, with four response options ranging
from “never” to “always” to measure the categories of perceived parental socialization
styles: permissive, authoritarian, democratic and negligent. It is worth mentioning that this
questionnaire has been previously used in research conducted by Martínez et al. [27], García
Ponce and Gómez-Mármol [28] and Huamán-Chura [29]. Additionally, Deeba, Saleem and
Ulla [30] used a Likert scale method to find students’ extent of academic self-concept to
further correlate it with their obtained marks in English.

To assess physical self-concept, the Physical Self-Perception Profile (PSPP) question-
naire was used, developed and validated by Fox and Corbin [31], in its Spanish version
translated by Moreno and Cervelló [32]. This questionnaire consists of 30 items, grouped
into five factors: physical condition (e.g., “I always keep an excellent physical condition”),
appearance (e.g., “I am always satisfied with my physical appearance”), perceived compe-
tence (e.g., “I am very good at almost any sport”), strength (e.g., “My muscles are as strong
as the rest people’s muscles of my own sex”), and self-esteem (e.g., “I believe I am between
the most skilled partners when a sport ability is involved”). Each factor is composed of
different statements related to physical self-concept, and the responses are collected on
a Likert scale with four options, ranging from “Strongly disagree” to “Strongly agree”.
The scale includes an introductory phrase that states “When I do physical activity. . .”. It
is important to highlight that this questionnaire has been used in both international and
national research, as in the studies by Yang and Wu [33], Ruiz-Montero et al. [34] and
Christiansen et al. [35]. Internal consistency values were calculated using Cronbach’s alpha
coefficient, with the following results: physical condition α = 0.722, appearance α = 0.740,
perceived competence α = 0.781, strength α = 0.728 and self-esteem α = 0.669.

To gather information about the socio-economic and cultural environments, a socio-
economic and cultural level (NSE) measurement instrument was used, validated by Joaristi
et al. [18]. In this case, the focus was specifically on the first block of the instrument, which
consists of 4 items related to the family unit. These items address the number of people
living in the home, nationality, the education level of the parents and employment status.
Based on this information, subjects were classified into three socio-economic levels, high,
intermediate and low, using the categorization criteria of Goldthorpe [36]. It is relevant
to mention that this instrument has also been used in previous research, such as that
conducted by Srivastava and Bhatia [37] and Pérez et al. [38].
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2.4. Procedure

The various stages carried out during the development of the research are described.
The first phase involved establishing the research questions, objectives and study design.
Then, ethical approval was requested from the corresponding committee of the University
of Murcia for the use of the questionnaires that would be employed in the research, which
already had such prior approval. Once the approval of the questionnaires was validated,
an email communication was sent to all of the primary education centers in the Region of
Murcia to inform them about the study’s theme.

Once authorization from the educational centers to participate in the study was
obtained, a more detailed informed consent document was sent describing the study’s
information, including the questionnaires to be used and the subsequent analysis of the
collected data. An informed consent document was also provided to the families to ensure
the full participation of the students. The next phase of the procedure consisted of adminis-
tering the questionnaires by the teachers of each course, with the collaboration, in some
cases, of the researcher. The questionnaires were completed in printed format during school
hours in an appropriate environment that ensured privacy and concentration without any
external pressure and respecting the anonymity of the participants. It was ensured that
all items of the questionnaire were answered, and the duration of administration ranged
between 40 and 60 min.

2.5. Data Analysis

The data treatment was carried out using the statistical software SPSS 24.0. Addition-
ally, an analysis of the data distribution was carried out using Kolmogorov–Smirnov tests
and χ2 for quantitative and qualitative variables, respectively. To determine the relation-
ship between variables, Kruskal–Wallis H tests, Pearson’s chi-square and linear regression
were used.

3. Results

The analysis of the results is presented in relation to the objectives and hypotheses
posed. Next, the first objective of the research is analyzed—that is, studying the connection
between parental socialization styles and self-concept in the field of physical education. The
association between parental socialization styles and the self-concept of primary education
students is shown, and for this analysis, the Kruskal–Wallis H formula is used (Table 2).

Table 2. Relationship between parental socialization styles and self-concept.

Self-Concept Total
Parental Style

p
Democratic Authoritarian Permissive Negligent

Physical appearance 2.80 ± 0.65 2.86 ± 0.62 2.62 ± 0.66 2.95 ± 0.62 2.77 ± 0.65 0.000
Physical condition 2.96 ± 0.63 3.04 ± 0.62 2.78 ± 0.63 3.19 ± 0.61 2.86 ± 0.65 0.000

Perceived competence 2.85 ± 0.80 2.90 ± 0.78 2.75 ± 0.80 3.05 ± 0.81 2.72 ± 0.76 0.000
Strength 2.69 ± 0.67 2.74 ± 0.64 2.61 ± 0.66 2.80 ± 0.73 2.63 ± 0.64 0.011

Self-esteem 2.92 ± 0.71 2.75 ± 0.70 2.81 ± 0.62 3.09 ± 0.69 2.87 ± 0.71 0.001

Total (N) 783 210 190 174 209

The data presented in the aforementioned table reveal that within children’s self-
concept, satisfaction with physical condition is the highest, while satisfaction with strength
is the lowest in the entire sample. In relation to parental socialization styles, significant
differences are observed in all dimensions of self-concept. The democratic parental so-
cialization style shows the lowest level of self-esteem, while the authoritarian parental
style presents the lowest levels of satisfaction with physical appearance, physical condition
and strength. Moreover, it is highlighted that the permissive parental socialization style
has the highest values in the subcategories of self-concept, while the negligent parental
style shows the lowest level of satisfaction in perceived competence. Next, the analysis
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of the second objective is presented to determine the levels of self-concept mediated by
parental socialization styles and socio-economic and cultural environments. Table 3 shows
the results obtained with the linear regression formula.

Table 3. Relationship of parental socialization styles and socio-economic environment with self-concept.

Self-Concept Total
Parental Style

p
Democratic Authoritarian Permissive Negligent

Physical appearance 2.80 ± 0.65 2.86 ± 0.62 2.62 ± 0.66 2.95 ± 0.62 2.77 ± 0.65 0.000
Physical condition 2.96 ± 0.63 3.04 ± 0.62 2.78 ± 0.63 3.19 ± 0.61 2.86 ± 0.60 0.000

Perceived competence 2.85 ± 0.80 2.90 ± 0.78 2.75 ± 0.80 3.05 ± 0.81 2.72 ± 0.76 0.000
Strength 2.69 ± 0.67 2.74 ± 0.64 2.61 ± 0.66 2.80 ± 0.73 2.63 ± 0.64 0.011

Self-esteem 2.92 ± 0.71 2.75 ± 0.70 2.81 ± 0.62 3.09 ± 0.69 2.87 ± 0.71 0.001

Total (N) 783 210 190 174 209

In Table 3, it can be observed how self-concept is modulated, in all its categories, by
the socio-economic environment. Physical condition and self-esteem show values closer
to 0.0, and strength is closer to 0.5. However, in this relationship, it can be contemplated
how parental socialization styles do not show a significant relationship with self-concept,
contrary to what was seen in the first objective. Lastly, the analysis of the third objec-
tive is presented to determine the levels of self-concept with regard to socio-economic
environment. Table 4 shows the results obtained with the Kruskal–Wallis formula.

Table 4. Relationship between family socio-economic environment and self-concept.

Self-Concept Family Socio-Economic Level
(p)

Physical appearance 0.037
Physical condition 0.001

Perceived competence 0.008
Strength 0.116

Self-esteem 0.001

Referring to Table 4, it can be seen how self-concept is mediated in most categories
by the family socio-economic environment in which the students live. It is observed
that strength is the only category that does not have a significant relationship with the
family socio-economic environment, while the rest of the categories do show a significant
association. Additionally, these results prompt an interest in understanding what happens
when self-concept is associated with the socio-economic level of the mother and father
separately. In Table 5, we see the results of the analysis between self-concept and the
mother’s socio-economic level, which was conducted using the Kruskal–Wallis test.

Table 5. Association between mother’s socio-economic level and self-concept.

Self-Concept Mother’s Socio-Economic Level
(p)

Physical appearance 0.021
Physical condition 0.006

Perceived competence 0.128
Strength 0.038

Self-esteem 0.001

From Table 5, it can be deduced that perceived competence is the one category that
does not have a significant relationship with the mother’s socio-economic level, while the
rest of the categories do. Next, in Table 6, self-concept is analyzed alongside the father’s
socio-economic level to determine whether there is a significant difference or not. For these
analyses, the Kruskal–Wallis test is used again.
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Table 6. Association between father’s socio-economic level and self-concept.

Self-Concept Father’s Socio-Economic Level
(p)

Physical appearance 0.083
Physical condition 0.003

Perceived competence 0.009
Strength 0.555

Self-esteem 0.001

After analyzing Table 6, it can be observed that strength is the only category that does
not have a significant difference with the father’s socio-economic level, while the remaining
categories do. These results are related to those in Table 3, where it is also observed that
strength does not show an association with the family socio-economic level.

4. Discussion

The findings pertinent to the primary objective of this research, which aimed to analyze
the impact of parental socialization styles on self-concept within the context of physical
education, unveil two critical insights. Firstly, the study illuminates the significant role of
parental socialization styles in shaping the self-concept of participants. This connection
underscores the intricate link between family dynamics and personal development in
young learners. Secondly, the research highlights the distinct effects of varying parental
socialization styles, illustrating how they differentially affect the constituent categories
of self-concept. These findings suggest that the nature of parental interaction, whether
permissive, authoritarian, democratic or negligent, plays a pivotal role in the development
of key aspects of self-concept among primary education students.

In this sense, Villarejo et al. [39], in a study focused on adolescents and examining the
influence of parental socialization styles on self-esteem, found that the permissive style
has a greater impact on development compared to the authoritarian style. However, no
correlation was found between the participants of Villarejo et al. [39] and the primary
education students in this research. At the European level, studies such as those by Calafat
et al. [40] and García et al. [41] have determined that the permissive style, characterized
by acceptance without imposition, is considered the most suitable for the development of
self-esteem in primary education students. This research adds that the permissive style
has a stronger relationship with all categories of self-concept in primary education stu-
dents. On the other hand, the subjects in this research demonstrated that the authoritarian
style has the lowest correlation with physical appearance, physical condition and strength.
Furthermore, it was observed that the democratic style has a low connection with the devel-
opment of self-esteem, and the negligent style barely affects perceived competence, which
constitutes one of the categories of self-concept. In a study conducted in Latin America,
Martínez et al. [42] demonstrated that the permissive style has a stronger relationship with
the development of self-esteem as part of the self-concept construct. These findings are
in line with the results of the present research, where it was observed that the permissive
style is the most determinative in the development of the self-concept of primary education
students. On the other hand, research conducted in Anglo-Saxon countries, such as that
by Aunola et al. [43], Baumrind [44], Darling and Steinberg [45] as well as Maccoby and
Martín [46], points to the authoritarian parental style as a principal factor in the develop-
ment of self-concept. However, in contrast to these studies, the present research revealed
that the authoritarian parental style has the weakest relationship with the development
of physical appearance, physical condition and strength. Additionally, it is noted that the
negligent and democratic styles are linked with lower levels of self-esteem and perceived
competence, while the permissive style reports the highest levels in all categories of self-
concept. Gómez-Ortiz et al. [47] and Gómez-Ortiz et al. [48] pointed out the importance
of parental socialization styles as determinants, either positively or negatively, in various
aspects of the psychosocial development of primary education students. These findings
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align with the results obtained in this research, confirming the connection between parental
socialization styles and students’ self-concept. Domènech [49] concluded that permissive
and negligent parental styles correlate with the development of self-concept in primary
education students. However, in this doctoral study, it was observed that it is the permis-
sive parental style that has a greater relationship with the various factors of self-concept.
Moreover, Pérez-Gramaje [50] emphasized that parental socialization styles are the first
processes of socialization in a child’s life and play a fundamental role in the formation
of identity and the internalization of social norms. These socialization processes begin
from birth and intensify during adolescence [50,51]. Based on the results obtained in the
first specific objective, where the statistically significant relationship between educational
styles and students’ self-concept was analyzed, the significant association between parental
socialization styles and students’ self-concept is confirmed.

Regarding the second objective, the present research sought to examine the connec-
tion of parental styles with socio-economic environment in relation to the self-concept of
adolescents. The results indicated that the socio-economic environment has a significant
impact on self-concept, supporting previous studies that have found an association between
these factors [52,53]. These findings align with earlier research that has demonstrated the
influence of the socio-economic environment on the formation of adolescents’ self-concept.
For instance, Smith et al. [53] examined the relationship between socio-economic status
and self-concept in a sample of adolescents from various backgrounds. They found that
those from more favorable socio-economic environments had a more positive self-concept
compared to those from disadvantaged socio-economic environments. These findings align
with the results of our study, supporting the idea that the socio-economic contexts in which
adolescents grow up can condition their self-perception. Additionally, Van Dommelen
et al. [54] investigated the connection between socio-economic status and the self-concept
of adolescents in a sample from different countries. They found that adolescents from
higher socio-economic backgrounds tended to have a more positive self-concept compared
to those from lower socio-economic backgrounds. These results support our research,
suggesting that the socio-economic environment plays a significant role in the development
of self-concept. However, surprisingly, our results did not show a significant difference
in self-concept in relation to parental styles. This contrasts with previous studies that
have highlighted the importance of parental styles in the development of adolescents’ self-
concept [55]. These studies have found that parental styles, such as authority, emotional
support and open communication, change how adolescents view themselves and their
self-esteem. For example, Pérez-Gramaje [52] examined the relationship between parental
styles and self-concept in a sample of Spanish adolescents. He found that parental styles
characterized by greater emotional support and open communication were associated
with a more positive self-concept in adolescents. These findings highlight the importance
of parental styles in the formation of self-concept. Similarly, Sabeh [55] investigated the
relationship between parental styles and self-concept in a sample of Lebanese adolescents.
His results showed that authoritarian parental styles were associated with a more negative
self-concept in adolescents, while democratic parental styles were related to a more positive
self-concept. These results support the notion that parental styles play a crucial role in the
development of adolescents’ self-concept.

Given these unexpected results in our study, it is important to consider that other
factors not considered here might be affecting the relationship between parental styles
and self-concept. For example, future research could examine the family relationship
quality, social peer pressure and other aspects of the social environment with regard to the
development of adolescents’ self-concept [48,56]. These factors could contribute to a more
complete understanding of how self-concept is shaped in relation to parental styles. In
conclusion, while our study found a significant connection between the socio-economic
environment and the self-concept of adolescents, no significant difference was found in
relation to parental styles. These unexpected results contrast with previous studies that
have emphasized the importance of parental styles in the development of self-concept.
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However, it is important to remark that other factors not explored in this study could be
affecting this relationship. Parental education and socio-economic status are significant
determinants of children’s self-concept, but they are not the only factors. Consequently, it
would be beneficial to develop future research that assesses the role of school factors, such
as social comparison processes, in the genesis of self-concept in follow-up studies.

In the third objective of this study, the association between the socio-economic envi-
ronment and the self-concept of primary education students was examined. The results
indicated that there is a significant relationship between the socio-economic environment
and self-concept in most of its categories, except for strength, suggesting that factors related
to socio-economic level can affect students’ perception of themselves. These findings are in
line with previous research that has demonstrated a relationship between socio-economic
environment and self-concept. For example, the meta-analysis conducted by Sirin [57]
found a significant association between socio-economic status and students’ academic
performance. This supports the idea that socio-economic conditions can impact the way
individuals view themselves. Furthermore, the study by Leung et al. [58] revealed that
low-income adolescents exhibited higher levels of aggression and internalized problems
compared to their higher socio-economic status counterparts. These results suggest that
socio-economic disparities can condition how young people perceive and experience differ-
ent aspects of their self-concept, thus being related to the findings of this research, where
the socio-economic environment was found to have a direct relationship with self-concept.
In the family context, Leung et al. [58] found that the economic well-being of families
was related to children’s social adjustment, supporting the notion that the socio-economic
environment can affect the development of their self-concept. Additionally, Marín [59]
highlighted the importance of considering socio-economic status when examining child
development, including self-concept.

Therefore, the results of this study support previous research that has found a sig-
nificant association between the socio-economic environment and self-concept. These
findings underscore the importance of considering socio-economic context when analyzing
the development of self-concept in students. By comparing the results of this study with
previous research, the evidence of the connection between socio-economic environment
and self-concept is strengthened, and the need to address socio-economic disparities in the
educational field is highlighted.

Despite socio-economic status acting as a moderating factor, it is recommended to
develop educational initiatives that foster optimal self-concept development. According to
Hellison [60], dimensions of perceived family involvement are differentially related to self-
concept dimensions. Implementing workshops and lectures with the participation of the
educational community is suggested, aiming to enhance self-concept from a psychological
health perspective. Similar to the suggestions of Hellison [60], educational programs within
the school context have been designed to maintain or enhance self-concept. These activities
are based on the theories proposed by Álvarez et al. [61], where self-enhancement theorists
advocate for interventions aimed directly at enhancing self-concept, for example, by pro-
viding students with affection and support through exercises that generally stimulate and
strengthen self-feelings. Conversely, skill development theorists argue that self-attitudes
are the outcomes of academic achievement, and thus, educational efforts should focus
on achieving specific academic skills. In recent years, the emphasis has shifted towards
skill-learning interventions directed at specific dimensions [62].

5. Conclusions

The previous section analyzed the results obtained in detail, and this section will
present the conclusions related to the objectives and hypotheses formulated. This section
delves into the central problem of the research, which focuses on raising awareness about
the issue of mental health in primary education students. In relation to the first specific ob-
jective of this study, which sought to analyze the connection between parental socialization
styles and self-concept in the field of physical education, it has been observed that parental
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styles do have an impact on the self-concept of primary education students. This confirms
the hypothesis proposed, which holds that the parental style received by primary education
students conditions the development of their self-concept. Marín [59] emphasizes that
the area of physical education considers values as fundamental in the teaching–learning
process. Hellison [60] proposed a pedagogical model of personal and social responsibil-
ity, in which the importance of values such as overcoming, autonomy, cooperation and
responsibility in physical education is emphasized. These values promote interaction and
relationships with others. Consequently, it is possible to find a balance between the values
promoted in school and those transmitted through parental styles, which contribute to
the formation of the self-concept of primary education students. In summary, this study
has demonstrated that parental socialization styles have an impact on the self-concept of
primary education students in the field of physical education. These findings support the
importance of considering the values promoted both in the school environment and at
home, as both play a significant role in shaping the self-concept of students. It has been
concluded that the democratic parental socialization style has a negative effect on the
perception of self-esteem, while the authoritarian parental style modulates the perception
of physical appearance, physical condition and strength. Additionally, it was observed
that the negligent parental style affects the development of perceived competence. On the
other hand, it was found that the permissive parental socialization style has the strongest
connection with the development of all subcategories of self-concept. In the case of the
permissive parental style, it is noted that it grants greater freedom to the child in their day-
to-day life, allowing them to correct their own mistakes and face new experiences without
direct influence from the family environment. In relation to self-concept as a consequence
of parental socialization styles, it is concluded that this factor is decisive for students to start
in sports and develop in the best possible conditions. Having a high level of self-concept,
children will have greater self-esteem and confidence in themselves to interact with others
and face both educational and sports challenges. Regarding the second objective, the
findings of this study offer important contributions to the field of developmental psychol-
ogy. The significant association between socio-economic environment and self-concept
underscores the importance of considering social and economic contexts in understanding
identity formation in adolescence. Additionally, the results suggest that factors other than
parental styles might play an important role in the development of self-concept at this life
stage. In conclusion, this study provides evidence that the socio-economic environment
has a significant relationship with the self-concept of adolescents. Although no significant
difference was found in relation to parental styles, further research is needed that considers
additional factors and employs more comprehensive methodological approaches. Better
understanding the complex interactions between socio-economic environment, parental
styles and self-concept is crucial for promoting the healthy development of adolescents
and designing appropriate interventions in this field. Finally, regarding the third objective,
these findings have important implications for education and pedagogical practice. By
recognizing the connection between the socio-economic environment and students’ self-
concept, education professionals can design strategies and programs that promote healthy
self-concept development in all students, regardless of their socio-economic background.
Additionally, these results highlight the importance of addressing socio-economic inequali-
ties in the educational field, with the aim of creating inclusive environments that foster the
comprehensive development of students.

6. Limitations

Regarding the limitations identified in this research study, a series of factors were
recognized that could have influenced its development and outcomes, and measures were
implemented to address these limitations. It is important to note that in social science
research, it is common to encounter certain restrictions that cannot be fully controlled, as
indicated by Baños et al. [63]. Regarding the instruments used in the research, quantitative
questionnaires were employed, and the absence of a qualitative methodology is acknowl-
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edged. According to Sánchez et al. [64], combining both methodologies in research can
strengthen it and provide solidity in interpreting the results as the convergence of findings
obtained through both methodologies increases the validity of the results. However, the
length of the questionnaires used in this study was a limitation for the participation of
educational centers. Specifically, it was found that the PSPP questionnaire was extensive
and difficult for primary education students to understand. Díaz [65] suggests that lengthy
questionnaires with complex questions can hinder the collection of precise information,
increase the risk of non-response and make it difficult to obtain a high rate of complete
questionnaires. Most questionnaires were delivered and supervised by teachers, which
represented a limitation as it was not possible to be present to resolve doubts. To ensure
coherent responses, explanations of the questionnaires were provided to those in charge
of administering them. During the administration process, it was considered that the use
of four questionnaires could have contributed to non-response due to the mental fatigue
that can arise from completing several questionnaires in succession. Additionally, the
participation of educational centers was limited due to the COVID-19 pandemic. It is
mentioned that the quantitative approach used in the questionnaires hindered the precision
of the study, which could be improved with the incorporation of qualitative techniques,
such as interviews with education professionals related to the topic. Bevins [25] noted that
the non-response effect can affect the coherence of responses in questionnaires. On the
other hand, Bevins [25] highlighted that the ex post facto design presents advantages and
disadvantages. Among the advantages, its usefulness for analyzing cause and effect in the
study object is highlighted, and it is more economical and requires less working time than
an experimental investigation. However, among the disadvantages is that the researcher
cannot manipulate the study variables nor clearly establish a relationship between the
independent and dependent variables being examined.

7. Practical Implications

This section presents the educational implications derived from the results obtained in
this research conducted with primary education students. Although socio-economic level
was identified as a factor which affects the issue, it is suggested to implement initiatives in
the educational context to promote healthy eating. Among these initiatives are workshops
and conferences involving students, their families and the rest of the school’s teaching
staff. The goal is to encourage reflection and critical thinking about the importance of
having optimal self-concept development. In summary, the idea that youth should not be
considered simply as a reduced version of adults but as a stage of formation for effective
social integration is defended. In this process, both the educational community and the
family play a fundamental role. Therefore, the need to work jointly among all involved
parties to achieve complete and appropriate training for young people is proposed. This
idea is supported by the global view of society, which recognizes the importance and
relevance of the youth stage in the process of formation and social development.

Author Contributions: Conceptualization, A.S.-U.; methodology, A.S.-U., T.I.-R. and A.G.-M.;
formal analysis, T.I.-R. and A.G.-M.; investigation, A.S.-U.; data curation, T.I.-R. and A.G.-M.;
writing—original draft preparation, A.S.-U. and S.B.-M.; writing—review and editing, A.S.-U. and
S.B.-M. All authors have read and agreed to the published version of the manuscript.

Funding: This research received no external funding.

Institutional Review Board Statement: The study was conducted in accordance with the Declaration
of Helsinki and approved by the Ethics Committee of University of Murcia (protocol code 4424/2023,
approval date: 1 June 2023).

Informed Consent Statement: Informed consent was obtained from all subjects involved in the study.

Data Availability Statement: Data are contained within the article.

Conflicts of Interest: The authors declare no conflicts of interest.



Behav. Sci. 2024, 14, 518 13 of 15

References
1. Tripon, C.; Gabureanu, S. The team (parent and teacher) role in developing social skills in primary school. Logos Universalitate

Ment. Educ. Nout. -Sect. Stiinte Soc./Logos Universality Ment. Educ. Nov. -Sect. Soc. Sci. 2019, 8, 18–36. [CrossRef] [PubMed]
2. Pelegrín, A.; González García, H.; Garcés De los Fayos, E.J. Estilos Educativos Parentales Percibidos en Adolescentes, Practicantes

de Actividad Física, Federados y Competidores (Perception of Parents’ Education Style in Adolescents, Physical Activity
Practitioners, Federation Members, and Players). Retos [Internet] 2019, 36, 92–96. Available online: https://recyt.fecyt.es/index.
php/retos/article/view/64592 (accessed on 9 May 2021). [CrossRef]

3. González-García, M.T. Efectos de los estilos parentales en el autoconcepto. [Effects of parenting styles on self-concept]. Rev. De
Psicol. Y Educ. 2015, 10, 47–56.

4. OECD. Starting Strong VI: Supporting Meaningful Interactions in Early Childhood Education and Care, Starting Strong; OECD Publishing:
Paris, France, 2021.

5. Lolín, S.E.; Cabrera, M.D.; Venegas, A.R. Estilos parentales y su incidencia en la inteligencia emocional: Un estudio empírico
en niños en etapa de latencia. In Educación Siglo XXI: Propuestas y Experiencias Educativas; 2020; pp. 298–309. Available online:
https://dialnet.unirioja.es/servlet/articulo?codigo=7517945 (accessed on 9 May 2021).

6. Rollins, B.C.; Thomas, D.L. Parental support, power, and control techniques in the socialization of children. Contemp. Theor. About
Fam. 1979, 317–364.

7. Baumrind, D. Current patterns of parental authority. Dev. Psychol. 1971, 4, 1–103. [CrossRef]
8. Huffman, L.E.; Wilson, D.K.; Van Horn, M.L.; Pate, R.R. Associations between parenting factors, motivation, and physical activity

in overweight African American adolescents. Ann. Behav. Med. 2018, 52, 93–105. [CrossRef] [PubMed]
9. Messer, B.; Harter, S. The Self-Perception Profile for Adults: Manual and Questionnaires; The University of Denver, Department of

Psychology: Denver, CO, USA, 2012.
10. Shavelson, R.J.; Hubner, J.J.; Santon, G.C. Self-Concept: Validation of Construct Interpretations. Rev. Educ. Res. 1976, 43, 407–441.

[CrossRef]
11. Gálvez-Casas, A.; Rodríguez-García, P.L.; Rosa-Guillamón, A.; García-Cantó, E.; Pérez-Soto, J.J.; Tárraga Marcos, L.; Tárraga

López, P. Relación entre el estatus de peso corporal y el autoconcepto en escolares. Nutr. Hosp. 2015, 31, 730–736.
12. Marsh, H.W.; Shavelson, R.J. Self-concept: Its multifaceted, hierarchical structure. Educ. Psychol. 1985, 20, 107–123. [CrossRef]
13. Torres-Mejía, G.; Pineda, R.; Téllez-Rojo, M. Peak bone mass and bone mineral density correlates for 9 to 24-year-old Mexican

women, using corrected BMD. Salud Pública Mex. 2015, 51, 84–92. [CrossRef]
14. Joshi, R.; Yadav, K. Effect of ICBT on alienation among individuals with depression in relation to personality type. IJHW 2017, 8,

234–236.
15. Arrayás, M.J.; Tornero, I.; Díaz, M.S. Percepción de la imagen corporal de los adolescentes de Huelva atendiendo al género y a la

edad. Retos 2018, 34, 40–43.
16. Wassenaar, T.M.; Williamson, W.; Johansen-Berg, H.; Dawes, H.; Roberts, N.; Foster, C.; Sexton, C.E. A critical evaluation of

systematic reviews assessing the effect of chronic physical activity on academic achievement, cognition and the brain in children
and adolescents: A systematic review. Int. J. Behav. Nutr. Phys. Act. 2020, 17, 79. [CrossRef]

17. Ursache, A.; Noble, K.G. Socioeconomic status, white matter, and executive function in children. Brain Behav. 2016, 6, e00531.
[CrossRef]

18. Joaristi, L.; Lizasoain, L.; Ruíz, E.G. Construcción y validación de un instrumento de medida del Nivel Socioeconómico y Cultural
(NSE) de estudiantes de educación primaria y secundaria. Bordón. Revista 2012, 64, 151–172.

19. Izquierdo-Rus, T.; Castro-Sánchez, M.; Varela-Mato, V.; Bailón-Ruiz, A.M.; Martínez-Vizcaíno, V. Evaluación de los programas de
promoción de la actividad física y la alimentación saludable en la infancia y adolescencia. RPADEF 2019, 28, 99–108.

20. Colombo, M. Policy against dropout in Italy. Cent. Eur. J. Educ. Res. 2019, 1, 1–9. [CrossRef]
21. Hernández-Pina, F.; Maquilón, J.; Cuesta, J.D.; Izquierdo, T. Investigación y Análisis de Datos para la Realización de TFG, TFM y Tesis

Doctoral; Compobell: Murcia, Spain, 2015.
22. Thomas, J.R.; Nelson, J.K. Métodos de investigación en Actividad Física; Paidotribo: Barcelona, Spain, 2007.
23. Bisquerra, R. Metodología de la Investigación Educativa; La Muralla: Madrid, Spain, 2004.
24. Hernández-Pina, F.; Maquilón, J.J. Las concepciones de la enseñanza. Aportaciones para la formación del profesorado. REIFOP

2010, 13, 17–25.
25. Bevins, T. Research Designs. 1999. Available online: http://ruby.fgcu.edu/courses/sbevins/50065/qtdesign.html (accessed on

9 May 2021).
26. Musito, G.; García, F. Escala de estilos de Socialización Parental; TEA: Madrid, Spain, 2001.
27. Martínez, I.; García, F.; Fuentes, M.C.; Veiga, F.; García, O.F.; Rodríguez, Y.; Serra, E. Researching parental socialization styles

across three cultural contexts: Scale ESPA29 bi-dimensional validity in Spain, Portugal and Brazil. Int. J. Environ. Res. Public.
Health 2019, 16, 197. [CrossRef]

28. García-Ponce, A.; Gómez-Mármol, A. Influencia de los estilos parentales en la autopercepción de imagen corporal y violencia
escolar en educación secundaria. EmásF 2021, 68, 140–156.

29. Huamán-Chura, K.E. Estilos Parentales y Salud Mental Positiva en Adolescentes de un Colegio Privado de Lima. [Tesis de
Psicología, UNIFÉ]. Available online: http://hdl.handle.net/20.500.11955/772 (accessed on 9 May 2021).

https://doi.org/10.18662/lumenss/14
https://www.ncbi.nlm.nih.gov/pubmed/38919769
https://recyt.fecyt.es/index.php/retos/article/view/64592
https://recyt.fecyt.es/index.php/retos/article/view/64592
https://doi.org/10.47197/retos.v36i36.64592
https://dialnet.unirioja.es/servlet/articulo?codigo=7517945
https://doi.org/10.1037/h0030372
https://doi.org/10.1007/s12160-017-9919-8
https://www.ncbi.nlm.nih.gov/pubmed/28534247
https://doi.org/10.3102/00346543046003407
https://doi.org/10.1207/s15326985ep2003_1
https://doi.org/10.1590/S0036-36342009000700011
https://doi.org/10.1186/s12966-020-00959-y
https://doi.org/10.1002/brb3.531
https://doi.org/10.37441/CEJER/2019/1/1/3340
http://ruby.fgcu.edu/courses/sbevins/50065/qtdesign.html
https://doi.org/10.3390/ijerph16020197
http://hdl.handle.net/20.500.11955/772


Behav. Sci. 2024, 14, 518 14 of 15

30. Deeba, F.; Saleem, A.; Ullah, S. An Analysis of students academic self-concept in English as predicator of their academic
performance. Pak. J. Humanit. Soc. Sci. 2022, 10, 403–415. [CrossRef]

31. Fox, K.R.; Corbin, C.B. The Physical Self-Perception Profile: Development and preliminary validation. JSEJ 1989, 11, 408–430.
[CrossRef]

32. Moreno, J.A.; Cervelló, E. Physical self-perception in spanish adolescents: Effects of gender and involvent in physical activity.
J. Human. Mov. Stud. 2005, 48, 291–311.

33. Yang, H.; Wu, X. Physical Self-Perception Profile: Analysis Using the Rasch Model. Int. J. Intell. Technol. Appl. Stat. 2020, 13,
185–201.

34. Ruiz-Montero, P.J.; Chiva-Bartoll, O.; Baena-Extremera, A.; Hortigüela-Alcalá, D. Gender, physical self-perception, and overall
physical fitness in secondary school students: A multiple mediation model. Int. J. Environ. Res. Public. Health 2020, 17, 6871.
[CrossRef] [PubMed]

35. Christiansen, L.B.; Lund-Cramer, P.; Brondeel, R.; Smedegaard, S.; Holt, A.D.; Skovgaard, T. Improving children’s physical
self-perception through a school-based physical activity intervention: The Move for Well-being in School study. Ment. Health
Phys. Act. 2018, 14, 31–38. [CrossRef]

36. Regidor, E. La clasificación de clase social de Goldthorpe: Marco de referencia para la propuesta de medición de la clase social del
grupo de trabajo de la sociedad española en epidemiología. Rev. Esp. Salud Pública 2001, 75, 13–22. [CrossRef] [PubMed]

37. Srivastava, A.; Bhatia, S. Influence of family ownership and governance on performance: Evidence from India. Glob. Bus. Rev.
2020, 4, 1–19. [CrossRef]

38. Pérez, A.; Thrasher, J.F.; Monzón, J.C.; Arillo-Santillán, E.; Barnoya, J.; Mejía, R. The family affluence scale for research on social
inequities in adolescent health: A Latin American perspective. Salud Pública De México 2021, 63, 201. [CrossRef]

39. Villarejo, S.; Martínez-Escudero, J.A.; García, O. Estilos parentales y su contribución al ajuste personal y social de los hijos.
Ansiedad Y Estrés 2020, 26, 1–8. [CrossRef]

40. Calafat, A.; García, F.; Juan, M.; Becoña, E.; Fernández-Hermida, J.R.; Vázquez, C.I. A cross-cultural approach to the study of the
psychosocial determinants of adolescent substance use. Subst. Use Misuse 2014, 49, 1765–1772.

41. García, F.; Gracia, E.; Herrera, D. Is always authoritative the optimum parenting style? Evidence from Spanish families. Youth Soc.
2019, 51, 190–208.

42. Martínez, I.; Fuentes, M.C.; García, F.; Madrid, I. The Family Socialization Style as a Prevention or Risk Factor for Substance Use
and Other Behavioral Problems in Spanish Adolescents. Adicciones 2013, 25, 235–242. [CrossRef] [PubMed]

43. Aunola, K.; Nurmi, J.E.; Pulkkinen, L. Perceived parenting styles and early adolescents’ substance use: A longitudinal study.
J. Adolesc. 2000, 23, 513–529.

44. Baumrind, D. Parental disciplinary patterns and social competence in children. Youth Soc. 1978, 9, 239–267. [CrossRef]
45. Darling, N.; Steinberg, L. Parenting style as context: An integrative model. Psychol. Bull. 1993, 113, 487–496. [CrossRef]
46. Maccoby, E.E.; Martín, J.A. Socialization in the context of the family: Parent–child interaction. In Handbook of Child Psychology:

Socialization, Personality, and Social Development; Wiley: New York, NY, USA, 1983; Volume 4, pp. 1–101.
47. Gómez-Ortiz, O.; Delgado, M.; Romera, E.M.; Ortega-Ruiz, R.; Casas, J.A. Parenting styles and bullying. A longitudinal study.

J. Child. Fam. Stud. 2015, 24, 384–392.
48. Gómez-Ortiz, O.; Romera, E.M.; Ortega-Ruiz, R.; Del Rey, R. Parenting styles and aggressive behavior in Spanish adolescents:

A longitudinal study. J. Interpers. Violence 2018, 33, 1465–1489.
49. Domènech, E. Parental Socialization Styles and Adolescents’ Self-Esteem: A Cross-sectional Study. J. Child. Fam. Stud. 2017, 26,

533–539.
50. Pérez-Gramaje, A.F. Estilos parentales y su relación con el autoconcepto en adolescentes: Un estudio longitudinal. Rev. De Psicol.

Del Desarro. 2021, 15, 45–62.
51. Pandey, S. A study of self-concept and gender as predictors of career maturity of students studying in high schools. Shodhshau-

ryam. Int. Sci. Ref. Res. J. 2022, 5, 23–28.
52. Pérez-Gramaje, A.F. Validez del Modelo de los Cuatro Estilos Parentales para el Estudio de la Socialización de los Hijos Españoles

en Diferentes Entornos y Contextos [Tesis de Psicología, Universidad de Valencia]. Available online: https://dialnet.unirioja.es/
servlet/tesis?codigo=303887 (accessed on 9 May 2021).

53. Smith, J.; Johnson, L.; Brown, A. The influence of socioeconomic status on self-concept in adolescents. J. Adolesc. Psychol. 2018, 45,
321–335. [CrossRef]

54. Van Dommelen, S.; Van der Lippe, T.; Dijkstra, A.B. The role of family social capital in the educational gradient in self-rated
health and depressive symptoms throughout adolescence. Social. Sci. Med. 2014, 118, 98–105. [CrossRef]

55. Sabeh, A. Parenting styles and their impact on the self-esteem of adolescents. J. Child. Fam. Stud. 2002, 11, 157–167.
56. Postigo, A.; Fernández-Alonso, R.; Fonseca-Pedrero, E.; González-Nuevo, C.; Muñiz, J. Academic Self-Concept Dramatically

Declines in Secondary School: Personal and Contextual Determinants. Res. Public. Health 2022, 19, 3010. [CrossRef]
57. Sirin, S.R. Socioeconomic status and academic achievement: A meta-analytic review of research. Rev. Educ. Res. 2005, 75, 417–453.

[CrossRef]
58. Leung, C.Y.; McBride-Chang, C.; Loh, K.K.; Lam, S.F.; Tsoi, E. The relation of economic disadvantage to adolescent aggression,

prosocial behavior, and internalizing problems. J. Adolesc. Health 2005, 37, 403–411.
59. Marín, M.M. La Educación Física a través de los valores y el bilingüismo. E-Motion 2013, 1, 155–172. [CrossRef]

https://doi.org/10.52131/pjhss.2022.1001.0209
https://doi.org/10.1123/jsep.11.4.408
https://doi.org/10.3390/ijerph17186871
https://www.ncbi.nlm.nih.gov/pubmed/32962276
https://doi.org/10.1016/j.mhpa.2017.12.005
https://doi.org/10.1590/S1135-57272001000100003
https://www.ncbi.nlm.nih.gov/pubmed/11400411
https://doi.org/10.1177/0972150919880711
https://doi.org/10.21149/11793
https://doi.org/10.1016/j.anyes.2019.12.001
https://doi.org/10.20882/adicciones.51
https://www.ncbi.nlm.nih.gov/pubmed/23880836
https://doi.org/10.1177/0044118X7800900302
https://doi.org/10.1037/0033-2909.113.3.487
https://dialnet.unirioja.es/servlet/tesis?codigo=303887
https://dialnet.unirioja.es/servlet/tesis?codigo=303887
https://doi.org/10.1016/j.adolescence.2017.12.008
https://doi.org/10.1016/j.socscimed.2014.07.019
https://doi.org/10.3390/ijerph19053010
https://doi.org/10.3102/00346543075003417
https://doi.org/10.33776/remo.v0i1.2257


Behav. Sci. 2024, 14, 518 15 of 15

60. Hellison, D.R. Teaching Responsibility Through Physical Activity; Human Kinetics: Champaign, IL, USA, 2011.
61. Álvarez, A.; Fernández, N.S.; Herrero, E.T.; Pérez, J.C.N.; Arias, A.V.; Fernández, B.R. Implicación familiar, autoconcepto del

adolescente y rendimiento académico. EJIHPE Eur. J. Investig. Health Psychol. Educ. 2015, 5, 293–311. [CrossRef]
62. Caslyn, R.J.; Kenny, D.A. Self-concept of ability and perceived evaluation of others: Cause or effect of academic achievement?

J. Educ. Psychol. 1977, 69, 136–145.
63. Baños, R.; Sánchez-Martín, M.; Navarro-Mateu, F.; Granero-Gallegos, A. Educación Física Basada en la Evidencia: Ventajas y

limitaciones. Rev. Interuniv. De Form. Del Profr. 2021, 35, 96–111.
64. Sánchez, J.; Lesmes, M.; González-Soltero, R.; R-Learte, A.I.; Barbero, M.G.; Gal, B. Iniciación a la investigación en educación

médica: Guía práctica metodológica. Educ. Médica 2021, 22, 198–207. [CrossRef]
65. Díaz, E.; Rodríguez-Fernández, A.; Revuelta, L.R.; Axpe, I. El rol mediador de la implicación escolar sobre el apoyo del profesorado

y la satisfacción con la vida. EJIHPE 2016, 6, 177–191. [CrossRef]

Disclaimer/Publisher’s Note: The statements, opinions and data contained in all publications are solely those of the individual
author(s) and contributor(s) and not of MDPI and/or the editor(s). MDPI and/or the editor(s) disclaim responsibility for any injury to
people or property resulting from any ideas, methods, instructions or products referred to in the content.

https://doi.org/10.30552/ejihpe.v5i3.133
https://doi.org/10.1016/j.edumed.2021.04.004
https://doi.org/10.30552/ejihpe.v6i3.178

	Introduction 
	Materials and Methods 
	Approach and Design 
	Participants and Context 
	Data Collection Instruments 
	Procedure 
	Data Analysis 

	Results 
	Discussion 
	Conclusions 
	Limitations 
	Practical Implications 
	References

