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Abstract

The purpose of this article is to analyze the relevance of the educational policies implemented
for citizen training, and to identify the methods and strategies used for training in citizen
competencies and alternative citizenship in Ibero-America. Therefore, a systematized review of the
literature of the last five years (2017-2022) was carried out. The Newman and Gough (2020)
methodology, PRISMA Statement (2020) for systematized reviews and the evaluation instruments
(JBI) were applied. The databases Scopus, Redalyc, and Dialnet were searched, where 50 articles
were selected according to the inclusion and exclusion criteria. Results show different positions
and controversies about the relevance of the educational policies implemented for citizenship
training, as well as divergences regarding pedagogical methods and strategies used for citizenship
training. The percentage of studies found are the following: strategies for training in alternative
citizenship 20%, education for global citizenship 14%, pedagogical methods and strategies for
training in citizenship 48% and relevance of educational policies for training in citizenship 18%.
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Studies on alternative citizenships agree and open debates on new training strategies such as
critical, gender, cyberspace, social justice, intercultural, decolonial, and techno-social pedagogies.
It is concluded that, in the context of fragile democracies, as the ones studied, the emergence of
complex social problems and technological transformations are generating new training strategies
for alternative citizenships; however, changes, new educational policies, and the implementation of
innovative pedagogies are still required.

Keywords: civic education; global citizenship training; educational policy; alternative
citizenships.

Resumen

El presente articulo tiene como propdsito analizar la pertinencia de las politicas educativas
implementadas para la formacion ciudadana, e identificar los métodos y estrategias utilizadas para
la Formacion en Competencias Ciudadanas y en Ciudadanias Alternativas en Iberoamérica. Por
lo tanto, se hizo una revision sistematizada de la literatura de los ultimos cinco asios 2017-2022.
Se aplicé la metodologia de Newman y Gough (2020), Declaracién PRISMA (2020) para
revisiones sistematizadas y los instrumentos de evaluacion (JBI). Se buscé en las bases de datos
Scopus, Redalyc y Dialnet donde seguin los criterios de inclusion y exclusion fueron seleccionados
50 articulos. Los resultados muestran diferentes posturas y controversias sobre la pertinencia de
las politicas educativas implementadas para la formacién ciudadana, asi como divergencias con lo
relacionado a métodos y estrategias pedagdgicas utilizados para la formacion en ciudadania. EI
porcentaje de estudios hallados son: Estrategias para la Formacion en Ciudadanias Alternativas
20%, Educacion para la Ciudadania Mundial 14%, Métodos y Estrategias pedagdgicas para la
Formacion en ciudadania 48% vy Pertinencia de las politicas educativas para la formacién en
ciudadania 18%. Los estudios sobre ciudadanias alternativas concuerdan y abren debates sobre
nuevas estrategias de formacion como son las pedagogias criticas, de género, del ciberespacio,
justicia social, intercultural, decolonial y tecnosocial. Se concluye que, en el contexto de
democracias fragiles como las nuestras, el surgimiento de problemas sociales complejos y las
transformaciones tecnoldgicas estin generando novedosas estrategias de formacion en ciudadanias
alternativas, sin embargo, se demandan cambios que exigen nuevas politicas educativas e
implementar pedagogias innovadoras.

Palabras clave: formacion ciudadana; educacién para la ciudadania global; politica
educativa; ciudadanias alternativas.

Introduction and objectives

The importance of educating citizens for contemporary democracy has been the
subject of reflection by educationalists such as Dewey (1998) and Freire (2001), who have
argued the need for citizens to live a participatory democracy. For modern states,
citizenship training in educational contexts has been the object of concern in the face of
the various problems of societies.
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In Ibero-American countries, citizenship education is established by several
legislations, for example, in Spain with Organic Law 3/2020, which modified Organic
Law 2/2006 on Education. In Colombia, it was enacted with the 1991 Constitution and
established by the Ministry of Education (2004). It was also instituted in countries such
as Chile, Peru, Ecuador, Argentina and Mexico.

Scientific literature such as Ruiz and Chaux (2005) have defined Citizenship
Competences as: "a set of cognitive, emotional and communicative abilities and skills -
integrated - related to basic knowledge (contents, procedures, mechanisms) that morally
and politically orient our civic action" (p.32). Thus, citizenship education has been
considered as an education for active citizenship, participatory democracy "that
promotes the development of participation skills and makes it possible to assume critical
and responsible positions that promote democratic processes in a culturally diverse
society” (Soriano-Ayala, 2006, p. 121). Similarly, Cabrera et al. (2005) assert the
importance of citizenship competences oriented towards active participation.

Studies such as Marshall (2011) point out that since the 2000s, the concept of Global
Citizenship Education (GCED) has been taking shape, associated with sustainable
development, the exercise of democracy, peace, social justice, human rights, coexistence
and interculturality. Pastoriza (2014) discusses this type of citizenship that seeks to form
with a cosmopolitan philosophy. For its part, Unesco (2016) has conceptualised Global
Citizenship Education (GCED) as "a transformative factor, instilling the knowledge,
skills, values and attitudes that learners need to be able to contribute in different countries
and population groups to a more inclusive, just and peaceful world" (p. 15).

However, this notion of Global Citizenship Education has been the subject of debates
in various sectors, institutions, states and society, as there are radical positions that ignore
it, such as Jooste and Heleta (2017) and Pais et al. (2020). From another perspective, the
decolonial one, authors such as Andreotti (2011) and Parmenter (2011) question Global
Citizenship Education as a discourse with Western, hegemonic and exclusionary values.

Other works study the emergence of new citizenships, such as Subiabre's (2021) study
on gendered citizenships. There is also the study by Gracia and Santos (2021), which
focuses on current digital citizenships. Regarding these citizenships, the research warns
that "new conventional forms of political participation, or what we will call post-
conventional forms of political participation [...] can now be observed. In effect, a new
scenario of participation is emerging that differs from that observed in previous eras'
(Gracia and Santos, 2021, p. 8). The emergence of new forms of exercising citizenship can
be seen.

In this context, a competent citizen is considered to be a person capable of resolving
conflicts or living together peacefully in a given scenario (Rodriguez et al. 2007).
According to Ruiz and Chaux (2005), what is sought with pedagogy is to promote ethical-
citizen values in human beings in order to avoid any "expression of irrationality, violence,
and to build conditions, relationships, strategies and spaces that facilitate the
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development of critical thinking, the favourable valuation of heterogeneity, the
expression of identities and the possibility of understanding" (p. 23). This is due to the
fact that, in the midst of increasingly complex societies, the problems of exclusion,
injustice, coexistence conflicts, environmental impacts, corruption, inequality,
technological changes and young people's lack of interest in democratic citizen
participation have not been reversed in the different state and educational scenarios.

Therefore, the challenges in citizenship education are, on the one hand, the
implementation of educational policies in educational institutions and, on the other hand,
the pedagogical strategies for citizenship education that contribute to mitigating the
aforementioned problems. For the above reasons, the need to carry out the study is
justified.

Regarding the state of this issue in terms of the educational policies implemented in
institutions, in Spain, Mayorga et al. (2018), and in Colombia, Vargas (2021) question the
policies implemented in Latin American and Caribbean education systems. Regarding
pedagogical strategies for citizenship education, studies such as Torres et al. (2013),
Garzon and Acufia (2016) and Cabrera (2020), discuss the pedagogical strategies applied
and agree on the need to propose methods for teaching them.

On Education for Global Citizenship, also known as Education for emancipatory
social transformation, there are recent studies by Martin-Bermtdez and Moreno-
Fernandez (2022), and Santamaria-Cardaba et al. (2022), which propose pedagogical
alternatives from a critical approach in order to train autonomous citizens with an
appreciation of human dignity and sustainable environmental development .

With regard specifically to bibliometric studies on citizenship education, there is the
work of Camacho et al. (2022), which focuses on education for peace and citizenship. And
in Spain, the work of Arroyo et al. (2020), which deals with experiences in citizenship
education.

Based on the current state of the question, the lack of a systematised and updated
review showing the progress of empirical studies that have been written on educational
policies, Citizenship Education and Alternative Citizenship in educational contexts
during the last five years (2017-2022) in Ibero-America is evident. Therefore, this work is
justified in order to identify the relevance of the public policies implemented, to know
the methods and pedagogical strategies used for their formation at present.

Objectives

1) To analyse the relevance of the educational policies implemented for citizenship
training.

2) To identify the methods and strategies used for training in Citizenship
Competences and Alternative Citizenship in educational contexts.
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This research is based on the following questions:

a. Are the educational policies implemented for training in Citizenship
Competences relevant?

b. What methods and pedagogical strategies are used for training in Citizenship
Competences and Alternative Citizenship in educational contexts?

Method

The study was based on a systematised and non-systematic review, because the first
concept is specifically related to studies in the Social Sciences and the second, more than
anything else, to research in Biomedicine and Health (Codina, 2018). The structure
established by Codina (2018) of: search, evaluation, analysis and synthesis was taken into
account. In this sense, the Newman and Gough (2020) model was used, and the literature
search and evaluation process was based on the guidelines of the PRISMA Declaration
(2020) and the Joanna Briggs Institute (JBI) evaluation instruments (Critical Appraisal
tools for use in JBI Systematic Reviews Checklist for Qualitative Research (2017a) and
(Critical Appraisal tools for use in JBI Systematic Reviews Checklist for Quasi-
Experimental Studies (2017b)).

Search strategy

The selected databases were Scopus, Redalyc and Dialnet, where a search was
conducted for articles from the last five years from 2017 to 2022. Scopus is one of the most
comprehensive and internationally recognised bibliographic databases, covering a large
number of academic disciplines and peer-reviewed journals. This information was
complemented by the slightly more regional Redalyc and Dialnet databases, which offer
a broad coverage of scientific journals, especially those related to Latin America and
Spain, respectively. By limiting the search to these databases, a comprehensive coverage
of relevant literature on the topic of citizenship education was ensured.

Although Codina (2018) recommends searching in databases such as Scopus and
Web of Science, in this case, it was decided to include only Scopus, which has a much
more global coverage, and to include two databases with a more regional scope. In this
way, a balance was sought in the search, above all, due to the geographical scope of this
research focused on Ibero-America

The temporal limitation to the last five years facilitated the identification of emerging
trends and innovative practices in the field of alternative citizenship in educational
contexts. This made it easier for the researchers to keep abreast of the latest initiatives
and approaches that were transforming education in the context reviewed. The records
were collected during 2022, so articles published in 2023 and 2024 were not included in
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the review. However, in the period of evaluation of this article, it was possible to link to
the debate authors with other current works, whose positions and approaches enriched
the final discussion of this study.

The search terms used were: 'citizenship training", "citizenship competences”,
"citizenship", "pedagogical strategies", "mew citizenships", "citizenship education”,
"global citizenship education”, "educational policies", "citizenships". The search fields
were: title (TI), abstract (AB), keywords (KW), search equations, Boolean operators
("citizenship education” AND ‘"citizenship" AND "citizenship competences" AND
"pedagogical strategies” AND 'citizenships"). By using these search descriptors we
wanted to capture different aspects and dimensions related to Citizenship Competences
and pedagogical approaches which are two key concepts for the study. This allowed us
to address practical and contextual perspectives related to the implementation and
development of these competences in the educational environment.

Table 1

Inclusion and criteria

Criteria Inclusion Exclusion
Countries Ibero-Americans Other countries

Methodolog Empirical qualitative and quantitative =~ Books, book chapters, policy
y studies on educational policies on papers, doctoral theses,
citizenship in citizenship training and essays and presentations
Alternative Citizenship.

Population Educational community, students at Research with out-of-school
and sample school and university level population
Deadlines 2017-2022 Articles before 2017
Language of Spanish language Unpublished articles in
publication Spanish language

In conducting a systematised review, priority was given to collecting and synthesising
studies that have been peer-reviewed and published in indexed scientific journals.
Although some academic books and doctoral theses may have been peer-reviewed, this
process may not be as rigorous as that of scientific articles. In addition, this material is
not as readily available. In the databases reviewed such as Redalyc and Dialnet, they
contain master's and doctoral theses whose inclusion may be valuable for the present
academic research, however, in the context of the search strategy of a systematised review
it was deemed necessary to exclude them for the reasons outlined above.
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Procedure for the selection of studies

The researchers developed the phases of the Prisma flowchart (2020) for the process
of study identification, assessment and inclusion.

()
Records deleted before screening
g (n: 21,200)
"‘g Records identified in databases: Duplicate records deleted (n:
g Scopus (n: (n: 230) T 12,300)
E Redalyc (n: 39.180) Records marked as ineligible by
= Dialnet (n: 668) automation tools (n: 5,300)
Records deleted for other reasons
— (n: 3,300)
M)
Records examined Excluded registers
(n=1.178) | (n=200)
A 4
Records retrieved Records not retrieved
g (n =200) > (n=978)
:E
s v
=
Records assessed for eligibility )
(n=778) —> Exc.luded registers
Ratio 1 before 2017 (n = 542)
Reason 2 They do not have the key
words (n = 175)
Ratio 3 theoretical articles (n=11)
- v
SR
Studies included in the review
.E Scopus (n =33)
8 Redalyc (n=10)
& Dialnet (n=7)
Total (n=50)
-

Figure 1. Review flowchart
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By limiting the search to scientific articles only and excluding books, book chapters
and doctoral theses, this had a significant influence on the high number of records
eliminated before the screening shown in table 2. And if we add to this condition the
criteria of language, only articles published in Spanish, and of publication spaces, Latin
America and Spain, the =~ number of records excluded becomes even more significant.
Data analysis

Table 2.

Variables coded and analysed

Variable Coding
(1) Relevance of educational policies for citizenship education; (2)
Category Methods and pedagogical strategies for citizenship education; (3)

Education for Global Citizenship; (4) Strategies for Alternative
Citizenship Education.

Methodology: (1) Mixed; (2) Qualitative; (3) Quantitative; (4) Quasi-experimental; (5)

methodological Non-experimental; (6) Action Research; (7) Ethnographic; (8)

approach and Transectional; (9) Participatory Action Research; (10) Cyberethnography;

design (11) Collaborative Action Research; (12) Participant Observation; (13)
Ethnography.

Sample (1) Male and female primary school students; (2) Male and female

secondary school students; (3) Male and female university students; (4)
Primary and secondary school teachers; (5) University teachers; (6)
Teacher training students; (7) Specialists from the Colombian Ministry of
Education who formulated the Citizenship Competences programme; (8)
Higher education institutions.

Educational level (1) Primary; (2) Secondary; (3) University.

Instruments (1) Semi-structured interviews; (2) Workshops; (3) State assessments of
citizenship competencies; (4) Expert judgement; (5) Education policy
documents; (6) ICCS 2016 survey; (7) Saber Pro tests; (8) Curriculum
programmes; (9) Secondary school textbooks; (10) Negotiation games
workshop; (11) Survey; (12) Social networks; (13) Network focus groups;
(14) Internet tools; (15) Virtual survey; (16) Role plays; (17) Pre and post
tests; (18) Interview; (19) Field diaries; (20) Playful workshops; (21) Focus
group survey; (22) Tics; (24) Thematic of a local context; (25) Images taken
from digital platforms; (26) Focus groups.
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Data (1) Descriptive; (2) Explanatory; (3) Interpretative-phenomenological; (4)

analysis Exploratory; (5) Documentary analysis; (6) Data triangulation; (7)
Discourse analysis; (8) Content analysis; (9) Analytical-reflective; (10)
Descriptive-inferential statistics.

Results

Overall analysis of the results found in the literature

In the Scopus database 33 articles were found with a percentage of (66%), in the
Redalyc database 10 research studies corresponding to (20%) and in Dialnet 7 articles
with a percentage of (14%), for a total of 50. In accordance with the objectives proposed
for the review, four categories were recorded and analysed, each one yielding a
percentage. One of the emerging categories is Strategies for training in Alternative
Citizenship as shown in Figure 4.

60 48% 48% 48% 48%
50 48% 48
40
30 20% 20% 20% 20%
20 18% 14% 14% 14% 14% 20% 20
14% 14
10
0
1. Relevance of 2. Teaching methods 3. Global Citizenship 4. Strategies for training
education policies for and strategies for Education in Alternative
citizenship education  citizenship education Citizenships

Figure 4. Categories of analysis

By country, the findings show mainly studies carried out in Colombia and Spain, and
to a lesser extent in Chile, Mexico and Peru. The most commonly used instruments are
surveys, focus groups, participant observation, interviews, questionnaires and
technological tools. A high percentage of research has been carried out in primary and
secondary schools and a low percentage in higher education institutions, as shown in
Figure 5 ().
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Figure 5. Citizenship training in school and university contexts

The findings of the review show that few studies use mixed methodological and
quantitative approaches, most of the articles use qualitative methodology as shown in
Figure 6.

90%
80%
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50%
40%
30%

78%

20% .
’ 2% 10%

o ] ]
0%
Qualitative Quantitative Mixed

Figure 6. Applied methodologies for citizenship training

In the data analysis, most of the studies are descriptive with 66% corresponding to 33,
the rest are explanatory, documentary analysis, interpretative, content analysis,
phenomenological, discourse analysis, reflective-analytical and exploratory. The analysis
of the categories is presented below.
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Relevance of educational policies for citizenship education

This category accounted for 18%, corresponding to 9 articles. According to the
findings, the studies show controversy. Six studies agree that educational policies for
citizenship education are neither sufficient nor relevant to respond to the corresponding
needs. This is the case of Vargas (2021), who questions the state discourse and the
institutional model of competence-based learning in Colombia. He points out that its
application in Latin American and Caribbean education systems has been
instrumentalising. For his part, Gomez (2021) criticises the legislative discourses that
propose a citizen with a reference point of ideal democracy, which is different from
reality. Poorter and Aguilar (2020) discuss the 2004 Citizenship Competency Standards
Policy, which aims to build citizenship based on the development of individual
competencies, and which introduces the Global Citizenship Education Policy, which they
consider "soft".

Similarly, in Spain, Mayorga et al. (2018) question that the General Diagnostic
Evaluation tests of the Spanish Ministry of Education "in the social and citizenship
competence, are a fundamentally repetitive type of knowledge" (p.134), although they do
make an effort to evaluate learning in context. This does not make it possible to assess
them in terms of the complex systems of action in the student's everyday life.

Also in Chile, studies by Nufiez (2017) show that the results of the analysis of the
instruments used to assess citizenship in the school cycle show that the most evaluated
contents are those associated with political-legal issues, which reveals that they are aimed
at teaching institutionalism and conceptual knowledge. These state tests are applied only
in written form and do not encourage reflection and self-learning activities. It is a rigid
and objective model based on standards. Finally, the work of Disi and Mardones (2021)
also questions the state policy for citizenship education in Chile.

On the other hand, three studies that diverge but agree on the relevance and
contribution of policies for this training are those of Alvarez and Henao (2019) in
Colombia, who recognise the legislative advances for the assessment processes of these
competences. The second study is that of Camacho et al. (2021), who analyse the
relationship of institutional and programme accreditation with the superior results
obtained in the Saber Pro test and in Competencias Ciudadanas established by
legislation. They consider it as a contribution that has an impact because it constitutes an
added value for those who take the test, for institutions and for society. The third study
is that of Rodriguez et al. (2019), who point out that citizenship education should be
associated with what is established in the constitution" (p. 133).

Methods and pedagogical strategies for citizenship education

For this category, 24 studies were identified, corresponding to 48%. Different positions
are presented as specified below.
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Eighteen of them ratify the importance of applying pedagogical methods and
strategies for training. Among these, three studies confirm the relevance of the
educational context: Orellana and Mufioz (2019) on the role of the school; Guerra (2019)
highlights the valuable work of the subjects of Social Sciences and History and Sanchez
and Vargas (2017), who highlight the role of textbooks in Spain, although they draw
attention to the fact that although they deal in an acceptable manner with issues of
education for citizenship and a culture of peace, this subject has been disappearing.
Fifteen studies show the importance of implementing pedagogical strategies for
citizenship education. In Spain, studies by Sierra et al. (2017) propose teacher training
from an intercultural approach with pedagogical strategies that implement the
recognition of identity, otherness and inclusiveness. Similarly, Escarbajal-Frutos et al.
(2019) propose as strategies an "inclusive intercultural policy, opening educational
centres outside traditional school hours, reaching agreements with cultural institutions"
(p.6). Diez (2020) proposes and implements a strategy through a school intercultural
intervention programme integrating the educational community with the recognition of
cultural minorities.

Likewise, in Spain, Mayor-Paredes and Guillén-Gamez (2021) propose the Service
Learning (SL) method in the university context based on the connection of the curricular
content of subjects to activities derived from community service with the aim of
improving aspects of reality for the construction of active, reflective and critical
citizenship.

In Chile, Olivo (2017) suggests as a strategy to encourage concern for citizenship
issues, so that young people at school take responsibility for their own processes where
they run the risk of making mistakes, but also of learning from those mistakes in order to
become political and social actors. Stojnic (2020), in Peru, recommends as a strategy the
participation of students in important issues at school for the development of democratic
attitudes, which influences the recognition of students as active citizens.

In Colombia, Maldonado (2018) suggests incorporating technologies in the education
of students in the primary grades. Romero et al. (2017) apply critical reading as a strategy
in virtual scenarios with university students. Aguilar (2019) proposes as strategies in
school contexts "cyberactivism, creation of networks and digital content, critical thinking
on issues of global relevance on gender issues and care for the environment” (p. 2). The
study by Zambrano (2018) from a university context, shows the difference in results
between students who received lectures and an experimental group that received
pedagogical, playful and constructive practices, where the latter obtained the best results,
and therefore proposes its application. Romero et al. (2021) propose participatory play
activities for primary school students. Bernate et al. (2020) apply an ethical-moral strategy
for university students. Cafion and Villarreal (2022) in the physical education classroom,
promote training through citizenship values in secondary school students.
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In Chile, Ntifiez et al. (2020) implemented a negotiation games workshop as a strategy,
which simulates real-life situations with favourable results and a positive emotional
classroom climate in university students. Finally, in Mexico, Pérez and Ochoa (2017)
implement the Service Learning (SL) method in secondary school students.

Three studies coincide in questioning the methods implemented for training in
citizenship competences and invite us to propose new methods and pedagogical
strategies: Madrid (2018), Alvarez et al. (2018) and Cabrera (2020). Three studies present
student perceptions of citizenship education and point out that they do not apply to a
real context: Carcamo (2018), Vélez (2019) and Cardozo et al. (2020).

Global Citizenship Education (GCED)

Global Citizenship Education (GCED), as defined by Unesco (2016), now known as
Global Citizenship Education (GCE) or Transformative Global Citizenship Education
(TGCE), is a proposal that has been emerging and consolidating since the 2000s. Its
approach has been the subject of debates regarding its application, agreements and
disagreements (Marshall, 2011). In terms of the review carried out, 14% of the total
sources consulted correspond to 7 studies, of which 5 propose its implementation and 2
question it

Authors in favour of its implementation are: Bugallo and Naya (2018), they point out
the need to use alternative strategies that generate critical awareness through
participatory and transversal processes, from school to university level. Blasco-Serrano
et al. (2019) propose raising awareness in the educational community so that they do not
work in isolation, but integrated in the development of planned projects. Aguilar et al.
(2020) propose the use of virtual scenarios and technology-based activism to address
global issues. Martinez (2019) suggests cooperative learning and addressing social
content as a strategy. Gonzalez et al. (2022) propose a training strategy based on critical
education for global citizenship in secondary school students.

Among the authors who question it are Aguilar and Velazquez (2018), who approach
Education for Global Citizenship as a concept from four approaches that are discussed:
the neoliberal, the critical-transformative approach, anti-education for global citizenship
and the decolonial. They propose as a strategy to implement the critical-transformative
approach for the social construction of peace, articulating the decolonial approach, in
order to avoid decontextualised normative programmes, and to link local knowledge and
educational experiences. As well as Estelles and Fischman (2020), who question the
Global Citizenship model by pointing out that in the context of the Covid-19 pandemic,
it did not respond to global problems such as, for example, those associated with the
promotion of exclusionary nationalisms.
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Strategies for Alternative Citizenship Formation

This fourth category of analysis is related to the problems and challenges of
contemporary societies. This corresponds to 10 of the articles reviewed, in which current
debates are opened and new strategies for the formation and participation of alternative
citizenship are proposed.

Within this category we find, for example, training from a gender perspective in
school contexts, in which Subiabre (2021) in Chile, proposes implementing the critical
pedagogy of difference with the application in the Citizen Training Plans (PFC) of topics
such as the sexual division of labour, gender and sexual identities, the distribution of
domestic and care work, affectivity, gender violence, social changes in family life, sexual
diversity and patriarchy, which are all part of a gender perspective, gender and sexual
identities, the division of domestic and care work, affectivity, gender violence, social
changes in family life, sexual diversity and patriarchy, which question sexist stereotypes
in everyday life. This study agrees with that of Ramos et al. (2021) in Spain, which
proposes strategies for the case of teacher training from a feminist, critical and decolonial
pedagogy.

Similarly, the studies by Lara-Salcedo and Sudrez-Rivero (2021), as well as Nos-Aldas
et al. (2019), are consistent in the need to apply citizen education strategies from critical
decolonial, active and more inclusive approaches. The second study proposes for higher
education to implement critical pedagogy based on communication that contributes to
social change in order to train active citizens who make decisions with social justice.

With technological changes, other strategies emerge, such as the one proposed by
Jiménez (2020), who proposes a prototype and testing of the techno-social didactic model
in the teaching of citizenship education, through the approach of social conflicts with the
use of digital technologies in young university students.

Research by Garcia et al. (2017), Caceres et al. (2020) coincide in pointing out the
emergence of new digital citizenships with youth activism through the use of
technological platforms that allow them, due to their ease and through a click, to be
informed, participate and make decisions as digital citizens in civic actions, for example,
sign online e-petitions, be spokespersons for the different causes they agree with, respond
to a social call, participate with a like or a retweet.

However, Dussel and Fuentes (2021) question these new digital citizenships in school
contexts by indicating that in WhatsApp chat groups, citizenship is limited and does not
allow for relevant pedagogical discussions.

Calle-Alvarez and Lozano-Prada (2019) propose a digital literacy teaching strategy for
primary school students in the formation of citizenship skills to educate from an
interactive experience with ICT in plurality, identity and valuing differences. In the
school context, Fuentes and Belando-Montoro (2022) formulate cyberspace pedagogies
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that provide tools to tackle one of the most serious problems, the attack on people's
integrity and coexistence caused by online harassment or cyberbullying.

Discussion and conclusions

The review was carried out according to two objectives, the first to analyse the
relevance of the educational policies implemented for citizenship training, and the
second to identify the methods and strategies used for training in Citizenship
Competences and Alternative Citizenship in school and university contexts in Ibero-
America.

The first relevant contribution of the research regarding the relevance of educational
policies for citizenship training according to the findings and in the light of Ruiz and
Chaux (2005) shows that in most of the research, educational policies for citizenship
training are neither sufficient nor relevant to respond to the requirements. This implies
the urgent need for a profound transformation of these educational public policies in
order to respond to current needs and demands. This is in agreement with Morales-
Vargas (2020) citing Bombardelli and Codato (2017) who point out the need for "a
systematic design, an educational policy that promotes coordination between the subjects
taught in schools" (p. 74).

This change is also generated "when the school encourages or facilitates its social
actors to move from heteronomy to autonomy - through, for example, the use of
pedagogical strategies and actions in the formation of new generations with their political
responsibility in the formation of new citizens" (Ruiz and Chaux, 2005, p. 70). This is
ratified by studies that show the importance and necessity of the school, the subjects and
the implementation of various pedagogical methods and strategies, among others
intercultural, Service Learning with community, playful activities, negotiation games, for
the development of knowledge, skills, attitudes, management of emotions, school
climate, values in the formation of citizenship not only theoretically but also in a
participatory way.

In agreement with Tomé-Fernandez et al. (2010) in Spain, who propose applying
strategies based on "education for intercultural citizenship with values such as social
justice, equity, diversity, responsibility, democratic pedagogy” (p. 428). As well as
Pineda-Alfonso (2015), who propose "strategies from the approach of controversial issues
that promote a more participatory citizenship" (p.354). Also in Mexico, Chavez and
Norzagaray (2021) seek to educate from coexistence and peace. Finally, Gonzélez et al.
(2016) who apply the Problem-Based Learning Method to develop critical citizenship
literacy.

Similarly, other studies found propose the application of strategies for Global
Citizenship Education (GCED) or Transformative Education for Global Citizenship
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(TGE) that contribute to the construction of citizenship from a social, human,
environmental and ethical perspective, with citizens empowered in the face of current
problems, as proposed in the studies by Murga-Menoyo et al. (2017) and Santamaria-
Cardaba and Lourenco (2021). The works of Coma-Rosell6 et al. (2020) and Santamaria-
Cardaba and Martinez-Scott (2023) on integral education with social responsibility,
sustainable development, critical perspective and active participation. And from the
ethical approach Pastoriza-Rozas (2021) who propose effective altruism for Global
Citizenship Education practices.

Although authors such as Estelles and Fischman (2020), Aguilar and Velazquez (2018)
do not embrace this ECG pedagogy, as the latter propose a decolonial education from
where local knowledge and educational experiences are linked to avoid decontextualised
normative programmes. Giving greater weight to training from Alternative Citizenship
with a decolonial approach.

However, other studies conclude that the processes implemented for training in
citizenship competences are not sufficient and call for the proposal of pedagogical
methods and strategies. This evidence is consistent with studies such as those by Maussa
and Villarreal (2015), who draw the attention of educational institutions to "the need to
incorporate these competences into their training plans, including mechanisms to verify
their efficiency and effectiveness" (p. 568).

In the midst of fragile democracies, complex socio-cultural problems and ever
deepening technological transformations, the findings show the emergence of alternative
citizenships and propose new strategies for their formation and participation. This would
be the case of the Critical Pedagogy of Difference, from the approaches of gender,
feminist, equity, inclusive, critical, cyberspace pedagogies, technosocial and decolonial
pedagogy. This is in agreement with Prats (2015) who points out "[...] its emergence has
to do with the indignation at the social precariousness induced by the management of the
socio-economic crisis, corruption and inequality, and the need to promote processes of
citizen empowerment develops" (p.65).

The above discussion leads to the conclusion that new training strategies in
Alternative Citizenship and Global Citizenship Education have emerged. However,
changes are demanded that require new educational policies and the implementation of
innovative pedagogies that respond to the needs of a world with complex social and
environmental problems and in constant uncertainty.

This research is limited in time, as only articles from the last five years in Ibero-
America were addressed, excluding other works such as doctoral theses, books and book
chapters. It would be essential to search including these criteria and in other continents
in order to obtain a broader view of this field of study.
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